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Program Background and Rationale
Boys & Girls Clubs of America’s Street SMART 
program, first released in 2005, has been 
implemented by thousands of Club staff to help 
youth resist gang involvement and violence, learn 
conflict management strategies and appreciate 
diversity. The original program fosters awareness 
of these issues in Club members aged 11 to 13 
years, building the “street-smart” knowledge, 
confidence and skills they need to make intelligent 
and informed choices.  

Through the generous support of OJJDP, BGCA 
has developed a revised Street SMART program 
that builds on the philosophy and content of the 
original program. Like the earlier version, the 
updated program features a series of interactive 
activities focusing on a specific topic, but the 
revised program expands the audience to offer 
learning experiences for 10-to-14-year-olds. In 
addition, the revised program introduces bullying 
prevention material to help Club members 
understand and resist the most common form 
of youth violence. Most importantly, the updated 
Street SMART has an even greater emphasis than 
the original on developing the personal and social 
competencies youth need to grow up confident, 
caring and responsible. 

Social Cruelty, Bullying and Gangs
Young people today are exposed to more violence 
and less civility in their environments than ever 
before—through the Internet, television, movies, 
music and video games. In fact, much of the 
commercial media that informs the thinking 
of youth includes some form of violence—
from the intentional infliction of physical pain 
in many movies and television programs to the 
psychological humiliation and mockery that is an 
accepted part of the popular culture.

For many young people, this social cruelty 
takes the form of bullying, which was dubbed 
by the National School Safety Center (NSSC) as 
“the most enduring and underrated problem in 
U.S. schools.” Bullying has reached epidemic 
proportions; a recent survey of middle- and high-
school students showed that more than half 
reported being involved in bullying, either as the 
target or the bully.  Both victims and perpetrators 
of bullying experience behavioral, emotional and 
academic problems; they also have a higher  
risk of depression, anxiety, low self-esteem, 
loneliness, and suicide. Over time, these youth 
are more likely to drop out of school and not 
reach their potential in terms of education or 
employment.  

Youth gang involvement also has become a 
serious problem in the U.S.—even at the middle-
school level, where 35 percent of students say 
that there are gang members in their schools. All 
youth, even those not involved in gang life, are 
at risk if gang members engage in dangerous or 
illegal activities in and around schools or other 
areas where youth congregate.  For young people 
directly involved in gangs, however, there are 
serious consequences. Most alarming is the fact 
that youth who participate in gang activity are much 
more likely to become victims or perpetrators 
of violence; research shows that, in some U.S. 
communities, gang members are responsible 
for anywhere from 50 percent to 90 percent of 
violent crimes. Even for gang members not directly 
involved in violent acts, their participation in gang 
life has negative effects: gang-involved youth are 
more likely to engage in substance abuse and 
high-risk sexual behavior—and to experience teen 
parenthood, school dropout, family problems 
and unstable employment.  Studies also show 
that the consequences of gang life last far into 
adulthood: adolescents who participate in gangs 
are more likely in their late 20s to be committing 
crime, going to jail, selling drugs, living on welfare, 
having health problems and abusing drugs.  

The New Street SMART Program
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Risk and Protective Factors for Youth
RISK FACTORS. Although it is not always possible to predict which youth may become perpetrators 
of bullying or gang members, there are certain identifiable characteristics that, when present, 
suggest that a youth is vulnerable to becoming involved in these activities.

RISK FACTORS FOR BULLYING

• INDIVIDUAL FACTORS: social power (from pop-
ularity or strength); desire to dominate and 
control others; angry, aggressive and eas-
ily frustrated; thinks badly of other peo-
ple; difficulty with authority and rules; lacks  
confidence; sees violence in a positive way; 
emotional, developmental or behavioral  
problems

• FAMILY FACTORS: parental anger; poor adult 
role models

• PEER GROUP FACTORS: poor relationships with 
classmates and peer groups; friends who 
bully others

• SCHOOL FACTORS: low monitoring of student 
behavior 

RISK FACTORS FOR GANG INVOLVEMENT 

• INDIVIDUAL FACTORS: anti-social behavior; 
drug and alcohol abuse; seeking money, 
power and recognition; negative life events; 
and mental-health problems

• FAMILY FACTORS: a lack of protection; weak 
and unstable family structure; presence of 
abuse or neglect; poverty or financial stress; 
and family member anti-social behavior or 
gang involvement

• PEER GROUP FACTORS: association with peers 
engaged in delinquent acts; and friendships 
with aggressive peers

• SCHOOL FACTORS: poor performance; low 
commitment in school; learning problems; 
low parental expectations; truancy and drop-
out; weak attachment to teachers; attend-
ing a poorly-functioning school; and frequent 
school transitions

• COMMUNITY FACTORS: high-crime or econom-
ically-disadvantaged neighborhood; social-
ly disorganized or unsafe area; low level of 
neighborhood belonging; and regular expo-
sure to drug abuse, criminal activity, guns or 
violence 
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PROTECTIVE FACTORS. Research suggests that the more risk factors a young person exhibits, the 
more likely she or he is to be involved in bullying, violence or gang activity. Studies have also 
identified protective factors. These conditions suggest youth will not be involved in these types 
of anti-social behaviors. 

PROTECTIVE FACTORS FOR BULLYING

• INDIVIDUAL FACTORS: positive outlook on social 
situations; being aware of consequences for 
bad behavior

• FAMILY FACTORS: positive connection with par-
ents; parents communicating and being in-
volved in youth’s life; parents knowing peers 
and friends; positive home environment; 
modeling positive social behaviors and val-
ues expected of youth 

• PEER GROUP FACTORS: connection with sup-
portive peers

• SCHOOL FACTORS: commitment to school; par-
ticipation in sports teams or organized activi-
ties; school curricula that support non-violent 
behavior and teach targeted skills; positive 
school social cultures; continuous, positive 
monitoring of student behavior; acknowl-
edgment and reinforcement of academic 
and social success; active involvement with 
teachers

• COMMUNITY FACTORS: adult role models who 
demonstrate positive social behaviors and 
values  

PROTECTIVE FACTORS FOR GANG INVOLVEMENT

• INDIVIDUAL FACTORS: positive sense of self; 
pro-social competencies; strategies for cop-
ing with conflict; interpersonal/social skills; 
ability to control anger; healthy beliefs and 
clear standards of behavior; belief in moral 
order

• FAMILY FACTORS: parental involvement and 
monitoring of youth activities; positive at-
tachment and communication; high parental 
expectations; basic sense of trust

• PEER GROUP FACTORS: positive social connec-
tions; peer support

• SCHOOL FACTORS: academic achievement; 
caring and support from teachers and staff 
members

• COMMUNITY FACTORS: opportunities for par-
ticipation as active members of the com-
munity; rewards for pro-social involvement; 
deceasing substance accessibility; cultural 
norms that set high expectations for  youth; 
social networks and support systems within 
the community
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Program Goals
Historically, gang-prevention programs have di-
rectly targeted risk factors, but recent research 
suggests that the greatest chance of reducing 
youth bullying and gang involvement may come 
from promoting protective factors. The revised 
Street SMART is designed to build on these pro-
tective factors, developing the key competencies 
youth need in order to build healthy self-esteem 
and form positive relationships. The competen-
cies developed in this program include: 

• Personal values and skills: communication, co-
operation, assertion, responsibility, empathy, 
engagement and self-control  

• Interpersonal skills: interpersonal compe-
tencies, cultural competence and peaceful  
conflict resolution

• Positive sense of self: personal power, iden-
tity; self-esteem, sense of purpose, positive 
view of a personal future, planning and deci-
sion-making 

Street SMART is designed to encourage youth to 
resist the culture of social cruelty, to stand up to 
bullying, and to reject gang violence. Interactive 
experiences help Club members:

• Gain a positive sense of identity

• Become empowered to speak assertively

• Make decisions based on personal values

• Respect themselves and others

• Appreciate difference

• Maintain positive relationships

• Handle anger, conflict and confrontation

• Resist fighting and physical violence

• Stand up to bullying 

• Respond positively to racism and other forms 
of discrimination

• Form a positive relationship with local law  
enforcement

• Turn away from gang involvement

The program is based on the understanding that 
helping youth avoid harm is about more than 
teaching youth to say “no” to their peers, stand-
ing up to bullying and avoiding gangs. Young  
people also must learn to be aware of their own 
hurtful or controlling behaviors—however uninten-
tional they are—and to practice positive ways of 
resolving difference. To this end, Street SMART 
has three foundational goals: 

• Reduce the frequency of thoughtless and mean 
behaviors among peers

• Foster personal and social strengths to help 
youth cope with conflicts

• Build positive connectedness and relation-
ships as a web of support
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Getting Started 
Following these steps can get you up and running 
with the Street SMART program: 

• Recruit and sign up youth for the program

• Review the Program Resource Guide

• Determine program staff available to facilitate 
the program 

• Prepare a program schedule that can be  
posted

• Get input from youth about special activities to 
incorporate into the program

• Decide on the Club location or dedicated space 
for implementing the program

• Send out the “Letter to Parents/Caregivers” 
(on p. 102 of this Program Resource Guide) to 
solicit their support and suggest specific ways 
they can help 

Overview of Activities
All Street SMART activities can be completed in 
approximately 45 minutes and are flexible enough 
to allow for customization according to group 
needs and interests. Although activities can be 
implemented as a complete program or as sep-
arate stand-alone activities, it is important to im-
plement the core program activities because they 
address essential knowledge and skills. Extend-
ed program activities can be implemented based 
on participants’ interest and skill level, their read-
iness, and their experience. 

CORE PROGRAM ACTIVITIES

• I: Maintaining Positive Relationships
Participants practice recognizing their feelings 
and using words to express them; they also 
practice various strategies for responding to 
peer pressure.

• II: Handling Conflict
Club members practice using I-messages to 
express themselves in response to a conflict, 
and they learn practical strategies for heading 
off an angry confrontation. Youth learn to con-

trol their own anger and respond assertively, 
and they explore the reasons that fighting or 
violence is never a good solution to a conflict. 

• III: Understanding Bullying
Club youth recognize the ways in which bullying 
relates to differences, and they practice vari-
ous ways to stand up to bullying when they or 
someone else is targeted. 

• IV: Being Aware of the Dangers of Gangs
Participants explore the “promise” of gangs—
the reasons youth are drawn to gangs, and they 
identify alternate ways to meet those needs. 
They also explore the “reality” of gangs, look-
ing at the actual consequences of gang in-
volvement. Club members also recognize the 
importance of having a network of supportive 
people in their lives.

• V: Designing a Street SMART Project
Participants reinforce what they have learned 
and share it with others by organizing a com-
munity-wide project that promotes the pro-
gram’s messages of anti-violence.

EXTENDED PROGRAM ACTIVITIES

• I: Valuing Yourself and Others
Club members learn to recognize their own 
uniqueness and self-worth; they also learn to 
appreciate diversity and other people’s individ-
uality and value.

• II: Making Good Decisions
Youth learn to distinguish between reactive de-
cisions, being influenced by others or letting 
others decide for them, and empowered de-
cisions, exploring the consequences of their 
choices and how they match their individual 
values.

• III: Contributing to a Peaceful Community
Members explore racism and discuss strate-
gies for addressing it as an individual experi-
encing or seeing racist acts or as a member 
of a group combatting racism in society. They 
also learn approaches for dealing with law en-
forcement respectfully and staying safe in their 
interactions with police. 

Implementing Street SMART
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• IV: Choosing Your Life
Youth learn that a person’s image and value 
are not based on externals, but on personal 
qualities and strengths. They also identify the 
positive life they envision for the future and de-
termine what they will have to do to make that 
life a reality.

Youth-Centered Learning
Program design for Street SMART is based on 
the principles of youth-centered learning—an ap-
proach that places the young person at the cen-
ter of learning. Youth and teens gain knowledge 
independently, figuring out solutions to questions 
and problems on their own, in partnership with 
peers, and with coaching from the program facil-
itator. Through active learning experiences such 
as role-plays, simulations, problem-solving activi-
ties, team collaboration and individual reflection, 
youth become motivated to learn, engage deeply 
with the material covered, and retain new compe-
tencies and skills. The following general tips will 
help facilitators make the most of the Club mem-
bers’ learning experiences. 

• Let youth take the lead in learning. Youth-centered 
learning empowers youth to take the lead in 
learning, so the facilitator’s role in the process 
is one of a guide and coach. 

• Keep youth actively engaged in learning. The pro-
gram requires very little delivery of informa-
tion by the facilitator; instead, the focus is 
on the application of knowledge to real-life  
situations and the development of specific 
competencies.  

• Encourage teamwork. In a learner-centered set-
ting, facilitators prompt youth to work togeth-
er to find the answers and solutions they seek, 
drawing on their own life experiences and those 
of people they know. 

• Treat youth as co-learners. Facilitators who envi-
sion the group as a learning community can 
foster an atmosphere of mutual respect in 
which youth learn from each other and from 
the facilitator—who learns from them as well. 

• Encourage youth to reflect on what they are learning. 
By talking to youth casually about what they 
are learning and how they are learning it, fa-
cilitators can build Club members’ confidence 
and sense of agency in the learning process.  

One type of learner-centered education that is 
gaining momentum is project-based learning; to 
give youth experience with this type of learning, 
Street SMART includes a culminating communi-
ty-wide project that gives youth an opportunity to: 

• Tackle the issue of violence prevention or  
address racism through a tangible project

• Design, shape and make important choices  
related to their project

• Practice collaboration, decision-making and 
critical-thinking skills

• Build communication and presentation skills 
through sharing their projects with others

• Demonstrate in tangible ways that they have 
learned key concepts and skills
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Motivating Youth
Motivation and recognition are important for en-
couraging Club members to remain involved once 
they begin the program. Here are some ways you 
can motivate and recognize youth:

• Personally acknowledge participation. The sim-
ple act of individually acknowledging and prais-
ing each youth for participation is a way to 
affirm commitment and progress.

• Reward youth for completion. Give youth incen-
tives for completing each session and, when 
they complete the Street SMART program, give 
them a tangible reward. 

• Invite members’ opinions. Youth are more mo-
tivated if they are involved in decisions. In-
vite them to come up with ideas for field trips, 
guest speakers or other special events. 

• Use game dynamics to acknowledge participa-
tion. Making program participation into a com-
petitive game is an excellent way to motivate 
Club members. Because youth are so accus-
tomed to receiving rewards or achieving sta-

tus through online games, they respond well 
to game dynamics. Not only does gamification 
motivate each individual youth by tapping into 
a desire for competition, status and achieve-
ment, it also inspires the group as a whole 
as they follow what individual members are 
achieving. You can develop this sort of motiva-
tion for Street SMART by following these steps:

1. Identify milestones. Milestones can be as sim-
ple as completing all 12 core program activ-
ities or completing those plus the extended 
program activities (a total of 20). 

2. Attach rewards to the milestones. Decide on 
simple rewards or points that members will 
earn as they reach the established milestones. 

3. Track progress on a large graph or chart. Cre-
ate a visual image illustrating youth progress in 
the program—similar to the graphics that show 
completion of an online (such as LinkedIn) pro-
file. Set up a simple color-coded spreadsheet 
or create a graph manually on a bulletin board 
or Kraft paper. A simple graph might look like 
this:

• Use social media platforms to engage youth. You can 
keep program participants involved by commu-
nicating with them about the program via Face-
book, LinkedIn, Instagram or Twitter. You can 
use these platforms, in addition to your Club 
website or Facebook page, to remind youth of 

upcoming group meetings, to suggest related 
events or activities, or to reinforce key messag-
es of the program. Each of the “Key Learning” 
points at the end of each activity is fewer than 
140 characters, suitable for tweeting.

Mike

Kentina

John

Karen

Shonda

Richard

Jamal

Activity 1 Activity 2 Activity 3 Activity 4 Activity 5 Activity 1 Activity 2 Activity 3 Activity 4

 CORE PROGRAM ACTIVITIES EXTENDED PROGRAM ACTIVITIES
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Encouraging New Skills Practice
In several modules, Club members practice new 
skills for: making decisions, resisting peer pres-
sure, responding to conflict, dealing with angry 
confrontations, and standing up to bullying. The 
goal is for participants to practice these skills 
and approaches not only during the activity, but 
also afterwards, in situations outside the Club. 
In order to motivate youth to practice these new 
skills, you can post a simple feedback form (on 
p. 103 of this Program Resource Guide) after the 
activity, and ask youth to fill it in when they re-
turn the following week. (Skills that call for feed-
back are indicated in the “Preparation” section of 
appropriate activities.) The form is simple; Club 
members evaluate their progress by choosing one 
of three statements:

• I didn’t really practice, but I’ll try it next week

• I tried the skill once, but I need to practice 
more

• I’m working hard and getting better at using 
this skill

This feedback tells you that Club members are 
making an effort to use the skill, and it lets them 
know that learning something new is a process 
that happens over time—the more they practice a 
skill, the better they will get at using it. Research 
shows that youth who believe they can improve 
their basic abilities are more motivated to learn 
and perform better. 

In addition to Club members evaluating their 
own progress, it is important for you to provide 
feedback as well. Instead of giving youth general 
praise—such as “good job!”—you can acknowl-
edge their effort, persistence and approach by 
making comments such as:

• You didn’t do as well as you wanted, but this is 
an opportunity to learn

• You might not have it down yet, but you’re mak-
ing progress

• Let’s think about how to improve this

• I see you’re using the skill and practicing it

• Remember how challenging this was, look at 
how far you’ve come

As Club members see their progress in develop-
ing new skills, they become persistent and fo-
cused on the process of learning. They learn to 
seek challenges and set goals to meet them.

Single-Gender Groups
If you are working with all-girl groups, it is import-
ant to be aware of how peer violence differs for 
them, so you can make activity discussions more 
relevant to the group. Here are some things to 
know about girls’ involvement in bullying and vi-
olence. 

• Bullying. Most people think of adolescent bul-
lying as physical violence and verbal taunting, 
but the tactics girls use to bully differ from 
those common among boys. Although girls can 
get physically intimidating with each other, they 
are much more likely to use emotional violence, 
which is difficult for adults to identify and stop. 
Girls tend to bully in groups, giving the impres-
sion that group members support the bully’s 
actions. Some of the common tactics of girl 
bullies are: making prank phone calls; send-
ing harassing emails; playing tricks designed 
to humiliate; deliberate exclusion; name-call-
ing; rumors and gossip; encouraging others to 
pick on someone; inciting others to act out vio-
lently or aggressively. Bullying by girls is intend-
ed to humiliate, exclude and dominate others. 

• Gangs. Young girls, even 8-to-12 year-olds, are 
vulnerable to gang involvement, especially if 
they live in areas with high gang activity or have 
family members or friends involved in gangs. 
Traditionally, gang activity was considered 
to encompass primarily “masculine” acts of 
threats, vandalism, and violence, with females 
considered merely as satellites of male gangs. 
Recent research suggests, however, that fe-
males may belong to an autonomous girl gang 
or one allied with a male gang, or they may be 
members of a gender-integrated gang. It is not 
clear whether an earlier stereotype of girls be-
ing sex objects of gang members is accurate. 
In surveys, two-thirds of female gang members 
say they are not treated as possessions or sex 
objects. 

The OJJDP reports that most females join gangs 
for friendship and affirmation, but they also experi-
ence other pressures to join. Financial pressures 
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may stem from some girls experiencing barri-
ers to legitimate forms of employment. Because 
welfare reforms introduced in the mid-1990s re-
duced or eliminated welfare payments, vulnerable 
girls may see gang life as a way to replace welfare 
support. Family pressures also may induce girls 
to join gangs; research consistently shows that 
high percentages of female gang members have 
experienced sexual abuse at home; these young 
women may see the gang as a refuge from abuse. 
Finally, social pressures also are a factor for girls. 
For some young women, joining a gang can be an 
expression of independence from family and from 
cultural and class constraints—enabling them to 
speak freely, make and spend money and stand 
up for themselves.  

Family Engagement
Family engagement is essential for helping youth 
learn refusal skills, develop personal and pro-so-
cial competencies, and resist the culture of cru-
elty, bullying and violence. You can involve family 
members simply by keeping them informed about 
their child or teen’s progress in the program, but 
you may also ask them to reinforce learning at 
home with their children and teens. Begin with 
these basic approaches for involving parents and 
caregivers:

• Give the “Letter to Parents/Caregivers” to 
each member before the program begins (on 
p. 102 of this Program Resource Guide) 

• Encourage each Club member to discuss with 
parents/caregivers what he or she is learning 
in the program

• Maintain contact with parents/caregivers on a 
regular basis throughout the implementation of 
the Street SMART program  

• Invite parents/caregivers to visit and observe 
the program in progress 

• Send home with Club members copies of the 
“Parent/Caregiver Tips” after the correspond-
ing modules (on pp. 104 -108 of this Program 
Resource Guide)

Mentoring
Studies have shown consistently that children 
and adolescents benefit greatly from the posi-
tive influence of caring adults in their lives. Street 
SMART provides an ideal opportunity to connect 
youth with role models and mentors—particularly 
responsible adults who can offer guidance in the 
form of personal connectedness; a sense of self-
worth; and perhaps most important, goals and 
hope for the future. This type of positive mentor-
ing has been shown to contribute to a wealth of 
benefits for youth:

• Increased high-school graduation rates

• Lower high-school dropout rates

• Healthier relationships and lifestyle choices

• Better attitudes about school

• Higher college-enrollment rates and higher-edu-
cation aspirations

• Enhanced self-esteem and self-confidence

• Improved behavior, both at home and at school

• Stronger relationships with parents, teachers, 
and peers

• Improved interpersonal skills

• Decreased likelihood of initiating drug and al-
cohol use 

The following guidelines are suggestions to help 
you set up the mentoring component; they can be 
adapted according to your Club’s specific circum-
stances—target audience, size, staff members, 
budget and community resources. (For more spe-
cific help in integrating mentoring into your pro-
gram, see BGCA’s Club-Based Mentoring Program 
Manual.)

Decide on the type of mentoring. Different types of 
mentoring relationships are appropriate for var-
ious Club situations, youth populations and the 
number of adults available to mentor. One-on-one 
mentoring pairs one adult with one youth and is 
appropriate for forming close, sharing relation-
ships. Group mentoring involves one adult with 
a small group of youth, and these situations lend 
themselves to teaching, team-building or recre-
ational activities. 
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Identify purposes for mentoring. Mentors are positive 
role models and life coaches, giving youth a vision 
for the future and becoming a caring companion 
in their lives. Through this relationship, youth 
learn about responsibility, character, caring and 
leadership. Although the adult-youth relationship 
is the most important element of mentoring, it is 
important to encourage mentors to focus on spe-
cific goals you hope to achieve. To help mentors 
support youth learning, give them the appropriate 
“Mentor Activity and Discussion Ideas” cards af-
ter each activity (on pp. 109 -118 of this Program 
Resource Guide). 

Offer different options for mentoring involvement. Men-
tors are more likely to commit to a long-term men-
toring arrangement if there are various mentoring 
options available to them—if they have choices 
about working with youth in the areas most im-
portant and interesting to them, such as sports, 
technology, the arts or science; and if they have 
opportunities for mentor participation at different 
levels of engagement such as assisting with pro-
gram activities, direct mentoring of youth, or tak-
ing a small group to an event.

Define qualifications for mentors. As you think 
about the types of individuals you would like to 
mentor Club youth, consider looking for individu-
als with the following characteristics:

• Adults, ages 18 to 35 years 

• Good listening skills

• Caring

• Stable and responsible

• Able to provide leadership

• Reliable and trustworthy

• Committed

• Nonjudgmental and accepting

• Discreet

• Patient

• Outstanding employment record

Write a mentor position description. The character-
istics you identify will be part of a mentor posi-
tion description you create in which you define 
the qualities that mentors should have. The de-

scription should include the following: the desired 
qualifications; a clear description of functions the 
mentor will perform; training required for mento-
ring; options for mentoring; time commitment re-
quired (frequency and duration of each meeting 
and the minimum time commitment for maintain-
ing the relationship); and location of the mentor-
ing sessions.

Recruit potential mentors. Most individuals get in-
volved in mentoring through their affiliation with 
employers, community groups or faith-based in-
stitutions, so the most effective way to locate 
mentors for your program is to partner with orga-
nizations in your community: 

• Local businesses

• Civic organizations

• Professional organizations

• Universities and schools

• Police and fire stations

• Government agencies

• Local faith-based groups (churches, syna-
gogues, masjids)

Identify parameters of mentoring relationships. 
Deciding when, where and how often mentors and 
youth will meet depends on several factors. Be-
cause of mentors’ work schedules and the times 
youth are most often at the Club, most mentoring 
sessions will take place after school or on week-
end days. It is important that mentors establish 
a regular schedule, so youth can count on their 
meetings. At a minimum, mentors should meet 
with youth at least one hour a week for a period 
of one year. 

Have potential mentors complete an application. All pro-
spective mentors should complete an application 
that outlines details of their background such as 
employment history, personal references, contact 
information and permission to do background 
checks. Applications should also outline prefer-
ences for the type of mentoring they would like 
to do, including special interests, times available 
and their expectations for the mentoring relation-
ship. 

Screen potential mentors. Screening of mentors 
should include character-reference checks, in-
cluding employment records, personal references 
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and driving records. Face-to-face interviews allow 
you to discuss the program’s expectations with 
the prospect and explore the personal qualifica-
tions you require. Criminal-background histories 
should include regular state background checks 
as well as child-abuse registry checks. 

Conduct orientation meetings for mentors. Mentors 
should be given a formal orientation at the Club, 
and they should be introduced to Club staff, tour 
the facilities, and observe Club activities. Proper-
ly oriented and assisted, new mentors can learn 
to navigate the Club’s busy environment and work 
with their youth’s families and communities. You 
may want to conduct a group training session in 
which you give an overview of the program (goals, 
purpose, etc.), outline the roles and responsibili-
ties of mentors, review your Club’s safety and se-
curity regulations, discuss cultural sensitivity, and 
discuss situations that may arise in the mentor-
ing relationship. 

Provide parameters for mentors. Mentors need writ-
ten parameters to help them understand specific 
policies that relate to their role as mentors, in-
cluding rules related to off-site activities. 

Match mentors with youth. Mentors and youth can 
be paired in one-to-one relationships, in groups 
with one mentor and several youth, or in groups 
with several mentors and several youth. Youth 
experience more positive outcomes when they 
participate in both one-on-one mentoring and in 
group-mentoring activities. As you begin to match 
youth with the most appropriate mentors, consid-
er the following criteria for compatibility: 

• Personal preference—mentors and youth may 
request certain qualities in their match

• Temperament—try to match personality and 
behavior styles

• Life experience and interests—match similari-
ties in hobbies, lifestyle or family makeup 

• Race or ethnicity—pairing mentors with youth 
of the same race or ethnicity can help in devel-
oping a strong relationship

Involve parents/caregivers. Club leaders need to ex-
plain the mentoring program to parents/caregiv-
ers, encouraging them to agree to let their youth 
have a mentor and to be involved in the process. 

This involvement goes beyond simply giving per-
mission; it means getting to know the mentor and 
participating in Club events. It also is important 
to ask parents, before the program begins, to 
agree to make every effort to have their youth at 
the Club for each mentor visit and to contact the 
program coordinator in advance if their child/teen 
cannot be present.  

Monitor mentoring relationships. It is essential that 
you or another Club staff member stay in regu-
lar contact with mentors, Club members, and 
parents to see how the mentoring relationships 
are going—at least once a month for the first six 
months. Contact can take place by telephone or 
in person. As you observe mentors interacting 
with youth in Club activities, you will get a sense 
of how relationships are developing and whether 
mentors and youth are compatible.  At the end of 
six months, the program coordinator should con-
duct a formal assessment of the match with the 
mentor, Club member and parent. 

You can access additional resources on men-
toring by referring to BGCA’s Club-Based 
Mentoring Program Manual or by visiting  
http://bgca.net/Departments/Mentoring/Default.aspx.

Engaging Club Alumni 
Several Clubs have had success in engaging alum-
ni to help facilitate the program. Younger partici-
pants are especially receptive to being guided by 
former Club members. Be sure to provide an over-
view of the program for alumni/peer leaders and 
make sure they know how important they are to 
the success of the program. You may even decide 
to provide an incentive or thank-you gift for their 
participation. 

Evaluating Youth Learning
The pre-test and post-test survey tools (on pp. 
97-101 of this Program Guide) seek to measure 
changes in participants over time. Test ques-
tions focus on members’ attitudes, skills and 
competencies related to program goals:  valuing 
themselves and others; making good decisions; 
resisting peer pressure; handling conflict; stand-
ing up to bullying; resisting gang involvement; and 
envisioning a positive future for themselves.



Program Resource Guide    13

St
re

et
 S

M
A

R
T

 P
ro

g
ra

m
 O

u
tc

o
m

e 
M

o
d

el

Ta
rg

et
 P

op
ul

at
io

n

•
 C

lu
b 

m
em

be
rs

 a
ge

d 
1
0
 t

o 
1
4
 

Ne
ed

s

•
 S

en
se

 o
f 
pe

rs
on

al
 id

en
tit

y,
 

un
iq

ue
ne

ss
 a

nd
 v

al
ue

•
 R

ec
og

ni
tio

n 
of

 t
he

 im
po

rt
an

ce
 

of
 d

iv
er

si
ty

•
 A

bi
lit

y 
to

 m
ak

e 
em

po
w

er
ed

, 
va

lu
es

-b
as

ed
 d

ec
is

io
ns

•
 A

bi
lit

y 
to

 e
xp

re
ss

 e
m

ot
io

ns

•
 R

ec
og

ni
tio

n 
of

 t
he

 im
po

rt
an

ce
 

of
 r

es
pe

ct
 f
or

 s
el

f 
an

d 
ot

he
rs

•
 S

ki
lls

 f
or

 r
es

po
nd

in
g 

to
 p

ee
r 

pr
es

su
re

•
 S

ki
lls

 f
or

 f
ac

in
g 

co
nfl

ic
t,

 d
ea

lin
g 

w
ith

 a
nd

 e
xp

re
ss

in
g 

an
ge

r

•
 A

w
ar

en
es

s 
of

 t
he

 r
ol

e 
of

 
di

ff
er

en
ce

 in
 b

ul
ly

in
g

•
 S

tr
at

eg
ie

s 
fo

r 
st

an
di

ng
 u

p 
to

 
bu

lly
in

g 
be

ha
vi

or
s

•
 A

w
ar

en
es

s 
of

 c
on

se
qu

en
ce

s 
of

 g
an

g 
ac

tiv
ity

/s
tr

at
eg

ie
s 

fo
r 

re
si

st
in

g 
ga

ng
 in

vo
lv

em
en

t 

•
 A

w
ar

en
es

s 
of

/p
os

iti
ve

 
st

ra
te

gi
es

 f
or

 d
ea

lin
g 

w
ith

 
ra

ci
sm

•
 A

pp
ro

ac
he

s 
fo

r 
st

ay
in

g 
sa

fe
 

w
he

n 
de

al
in

g 
w

ith
 p

ol
ic

e 

•
 S

en
se

 o
f 
be

lo
ng

in
g 

an
d 

su
pp

or
t 

fr
om

 p
ee

rs
, 
fa

m
ily

 a
nd

 o
th

er
s

•
 A

 c
le

ar
 a

nd
 p

os
iti

ve
 s

el
f-i

m
ag

e

•
 A

 p
os

iti
ve

 v
is

io
n 

fo
r 

th
e 

fu
tu

re
 

Pr
og

ra
m

-s
pe

ci
fic

 R
es

ou
rc

es

•
 Y
ou

th
 d

ev
el

op
m

en
t 

st
af

f

•
 S

up
pl

ie
s 

an
d 

m
at

er
ia

ls

 
 P

ro
gr

am
 R

es
ou

rc
e 

G
ui

de

•
 F

ac
ili

tie
s 

an
d 

eq
ui

pm
en

t

 c
om

pu
te

rs
, 
In

te
rn

et
 a

cc
es

s,
 

LC
D

 p
ro

je
ct

or

 g
am

es
ro

om
 a

cc
es

s

 a
rt

 m
at

er
ia

ls

•
 M

en
to

rs

 m
al

e 
ro

le
 m

od
el

s 
ag

ed
  

1
8
 t

o 
3
4
 y

ea
rs

M
ea

su
re

m
en

t a
nd

 E
va

lu
at

io
n 

•
 O

ut
co

m
e 

m
ea

su
re

m
en

t

 p
re

-te
st

 s
ur

ve
y

 p
os

t-t
es

t 
su

rv
ey

 

Pr
og

ra
m

 S
tr

at
eg

ie
s

•
 S

ta
ff

 t
ra

in
in

g

•
 P

ro
gr

am
 d

el
iv

er
y 

w
ith

 y
ou

th

 p
re

-te
st

 s
ur

ve
y

 1
8
 a

ct
iv

iti
es

 f
or

 y
ou

th
 a

ge
d 

1
0
 t

o 
1
4
 y

ea
rs

 p
os

t-t
es

t 
su

rv
ey

•
 F

am
ily

 e
ng

ag
em

en
t

 c
om

m
un

ic
at

io
n 

w
ith

 p
ar

en
ts

/
ca

re
gi

ve
rs

 t
ip

s 
fo

r 
su

pp
or

tin
g 

yo
ut

h

 f
ol

lo
w

-u
p 

w
ith

 p
ar

en
ts

/
ca

re
gi

ve
rs

•
 M

en
to

rin
g 

pr
og

ra
m

 m
en

to
r 

re
cr

ui
tm

en
t 

an
d 

or
ie

nt
at

io
n

 a
ct

iv
ity

 a
nd

 d
is

cu
ss

io
n 

id
ea

s

 m
en

to
r 

ap
pr

ec
ia

tio
n 

Pr
og

ra
m

 Q
ua

lit
y/

Fi
de

lit
y 

Ou
tp

ut
s

•
 Y
ou

th
 p

ar
tic

ip
at

io
n

 _
__

__
 y

ou
th

 p
ar

tic
ip

at
in

g 

 _
__

__
 y

ou
th

 c
om

pl
et

in
g 

Sh
or

t-t
er

m
 In

di
ca

to
rs

•
 Id

en
tif

y 
pe

rs
on

al
 s

tr
en

gt
hs

; 
ap

pr
ec

ia
te

 u
ni

qu
en

es
s 

•
 R

ec
og

ni
ze

 s
te

re
ot

yp
es

; 
se

e 
th

e 
va

lu
e 

of
 d

if
fe

re
nc

e 

•
 K

no
w

 im
pu

ls
e-

co
nt

ro
l s

te
ps

•
 E

xp
re

ss
 e

m
ot

io
ns

 a
nd

 r
es

pe
ct

 
fo

r 
se

lf 
an

d 
ot

he
rs

•
 R

ec
og

ni
ze

 a
nd

 r
es

po
nd

 t
o 

 
pe

er
 in

flu
en

ce

•
 U

se
 I-

m
es

sa
ge

s 
in

 c
on

fli
ct

s

•
 R

ec
og

ni
ze

 a
ng

er
 in

 o
th

er
s 

an
d 

w
ay

s 
fo

r 
re

sp
on

di
ng

•
 R

ec
og

ni
ze

 a
ng

er
 t

rig
ge

rs
 a

nd
 

st
ra

te
gi

es
 f
or

 s
el

f-c
on

tr
ol

•
 R

ec
og

ni
ze

 c
au

se
s 

of
 b

ul
ly

in
g

•
 B

e 
aw

ar
e 

of
 p

ro
m

is
e 

of
 g

an
gs

; 
w

ay
s 

to
 m

ee
t 

ne
ed

s

•
 R

ec
og

ni
ze

 r
ac

is
m

 a
nd

 p
os

si
bl

e 
w

ay
s 

to
 r

es
po

nd

•
 Id

en
tif

y 
so

ur
ce

s 
of

 s
up

po
rt

•
 A

rt
ic

ul
at

e 
pe

rs
on

al
 “

br
an

d”

•
 Id

en
tif

y 
so

ur
ce

s 
of

 s
tr

en
gt

h

•
 N

am
e 

de
si

re
s 

fo
r 

th
e 

fu
tu

re
 

Lo
ng

-te
rm

 In
di

ca
to

rs

•
 D

ev
el

op
 a

 s
en

se
 o

f 
pe

rs
on

al
 

id
en

tit
y 

an
d 

se
lfh

oo
d

•
 A

pp
re

ci
at

e 
di

ve
rs

ity

•
 C

ho
os

e 
gr

ou
ps

 t
ha

t 
su

pp
or

t 
in

di
vi

du
al

ity

•
 M

ak
e 

em
po

w
er

ed
 d

ec
is

io
ns

 

•
 C

ho
os

e 
w

or
ds

 a
nd

 a
ct

io
ns

 t
o 

ge
t 

al
on

g 
w

ith
 o

th
er

s

•
 S

ay
 “

no
” 

to
 p

ee
r 

pr
es

su
re

•
 E

xp
re

ss
 s

el
f 
as

se
rt

iv
el

y

•
 U

se
 s

tr
at

eg
ie

s 
to

 a
vo

id
 t

ro
ub

le

•
 E

xp
re

ss
 a

ng
er

 a
ss

er
tiv

el
y

•
 S

ta
nd

 u
p 

to
 b

ul
ly

in
g

•
 U

se
 s

tr
at

eg
ie

s 
to

 r
es

is
t 

ga
ng

s

•
 F

ee
l b

el
on

gi
ng

 a
nd

 s
up

po
rt

•
 Id

en
tif

y 
w

ith
 p

er
so

na
l “

br
an

d”

•
 H

ol
d 

a 
vi

ew
 o

f 
po

si
tiv

e 
fu

tu
re

Pr
og

ra
m

 O
ut

co
m

es

•
 V

al
ue

 a
nd

 r
es

pe
ct

 in
di

vi
du

al
ity

 
of

 s
el

f 
an

d 
ot

he
rs

•
 K

no
w

 h
ow

 t
o 

m
ak

e 
va

lu
es

-
ba

se
d,

 e
m

po
w

er
ed

 c
ho

ic
es

•
 H

an
dl

e 
an

ge
r,
 c

on
fli

ct
 a

nd
 

co
nf

ro
nt

at
io

n 
re

sp
on

si
bl

y

•
 E

xp
re

ss
 t

ho
ug

ht
s 

an
d 

fe
el

in
gs

 
as

se
rt

iv
el

y 
an

d 
co

nfi
de

nt
ly

•
 M

ai
nt

ai
n 

po
si

tiv
e 

fa
m

ily
, 
pe

er
 

an
d 

ot
he

r 
re

la
tio

ns
hi

ps

•
 R

es
is

t 
fig

ht
in

g,
 b

ul
ly

in
g 

an
d 

ga
ng

 in
vo

lv
em

en
t

PR
OG

RA
M

 N
EE

DS
PR

OG
RA

M
 IN

PU
TS

PR
OG

RA
M

 A
CT

IV
IT

IE
S

PR
OG

RA
M

 O
U

TP
U

TS
PR

OG
RA

M
 O

U
TC

OM
ES





CORE PROGRAM ACTIVITIES





Program Resource Guide    15

Learning Outcomes: Acknowledge the importance of respect; become familiar with ways to show 
respect; become aware of personal feelings

Competencies: Communication; interpersonal competencies; listening; personal power;  
respect for others; self-awareness; understanding feelings 

Time: 45 minutes 

Materials: Flip-chart paper, colored markers, blank mailing labels or blank name tags, 
colored markers, card stock, scissors 

Preparation: Write the “Respect Me/Disrespect Me” statements on mailing labels or  
name tags (enough so that each participant can have one). 

 Copy the “Second that Emotion” cards onto card stock and cut apart  
(make one set for each group of four participants).

Setting Ground Rules: Point out that, in the Street 
SMART program, members will be discussing 
many different topics. Say that it is important to 
decide together how to communicate with each 
other; these are called “ground rules.” Ask youth 
to form small teams, and give each team flip-chart 
paper and markers. Instruct them to work togeth-
er to come up with two or three ground rules for 
the large group and write them on the flip-chart 
paper. Tell teams to then choose one ground rule 
and prepare to do a one-minute demonstration of 
how the ground rule should not look—what not to 
do. After teams have presented, decide together 
on the ground rules. Make sure basic rules are 
included: be respectful; give everyone a chance 
to talk; one person at a time; do not interrupt; 
what is said in the group stays in the group, etc.

Icebreaker: Tell participants that you are going to 
place a label on each of their foreheads so that 
they cannot see what it says. Place the labels ran-
domly, and ask group members to be quiet and 
not reveal to each other what the labels say. Ask 
youth to mingle as if they were at a party and to 
speak with one another about something fun they 
like to do. As they speak, the other person must 
respond in the way the label describes. 

Ask youth if they know what is on their labels. 
Allow them to look at their labels, and discuss 
how it felt to be treated with respect or with disre-
spect. Point out that some individuals or groups 
experience disrespect more than others, but ev-
eryone experiences it at some point. Talk about 
how it felt to shift from disrespectful to respectful 
behavior. Discuss why it is important to treat our-
selves and others with respect. 

Activity Steps: Ask youth to form groups of four (if 
you have an uneven number, groups of three will 
work). Have each group shuffle and deal all the 
cards. Explain that players may look at their cards 
but not show them to others. Players begin by lay-
ing down any pairs they have. Any player who lays 
down a pair must describe a time he or she felt 
the emotion listed. After all pairs have been laid 
down, the first player fans out his or her remaining 
cards face-down, and the person on the left draws 
one. If this player can make a pair, he or she lays 
it down and describes a time he or she felt that 
way. That player fans his or her cards to the player 
on the left, and play continues. The group plays 
until one person is left with the RESPECT card, 
and that person is the winner.

I. Maintaining Positive Relationships 
A. Respecting Yourself and Others
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Wrap-up: Point out that many respectful behaviors 
youth experienced in this activity have to do with 
listening carefully or paying attention—to their 
own feelings or to someone else’s. Explain that 
respect involves empathy—understanding anoth-
er person and being able to walk in his or her 
shoes. Remind group members that empathy, 
listening and respect are important for all friend-
ships and relationships. 

Adapting for different age groups: With a group of pre-
dominantly older youth, you can have each group 
play the game twice, and the second time they 
have to identify times when they observed others 
feeling the emotions on the cards. 

Extending the activity: Suggest that participants 
practice paying attention to and naming their feel-
ings throughout the week. Encourage them also 
to tune in to the situations that trigger these emo-
tions. 

KEY LEARNING

One way to respect yourself and others is to be aware of feelings. You can choose to use words and 
actions to get along with others. 
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Learning Outcomes: Recognize negative peer influence; skills for responding to peer pressure;  
be aware of qualities of a positive friend

Competencies:   Accountability to self; assertion; dealing with group pressure; personal power; 
self-control; standing up for self and others 

Time: 45 minutes 

Materials: Flip-chart paper, colored markers, card stock, scissors

Preparation: Copy “Strategies for Role-Play” cards onto card stock and cut apart  
(one set for each group of four). 

 Make copies of “Peer-Pressure Scenarios” strips and cut apart  
(two scenarios per group of four). 

 After the activity, post a copy of “How Did You Do?”  
(p. 103 in Tools and Resources section).

Icebreaker: Ask two volunteers to come forward 
and stand with their backs together. Ask the re-
maining participants to call out things that peers 
can do or say to one another that are harmful 
(such as gossiping, name-calling, lying, rejecting, 
etc.). As each statement is made, the volunteers 
take one step apart. When they reach the end 
of the space, have them turn and face each oth-
er. Now have participants call out the qualities 
of real friends, good friends (such as loyal, hon-
est, kind, generous, positive, understanding, fair, 
trustworthy, etc.). 

Activity Steps: Ask youth if there are any other qual-
ities of good friends they would like to add to the 
list. Say that the group is going to explore the 
influence peers and friends have on them. 

Ask youth to think about what influences them 
and the decisions they make (such as media, 
parents, siblings, teachers, peers, etc.). Acknowl-
edge that they already know what peer pressure 
is—the feeling of being pushed or controlled by 
someone your own age into doing something. 

Ask participants to brainstorm the different ways 
peers can influence them positively (such as help-
ing them believe in themselves; including them in 
a group; inviting them to join an activity; listening 
when they want to talk things over, etc.). Ask them 
to list the different ways peers can influence them 

negatively (such as calling names; putting them 
down; threatening; gossiping; rejecting them; con-
vincing them it’s okay to do something they don’t 
want to do, etc.). 

Discuss why peer pressure can be a problem (it 
can lead to risky or illegal actions; it can make 
you do something you don’t want to do; it means 
you aren’t thinking for yourself). Ask youth for 
a few examples of negative peer pressure they 
have experienced. 

Brainstorm the reasons youth make the decisions 
they do (such as feeling pressured; wanting to fit 
in; not wanting to disappoint others; not wanting 
to appear uncool; not wanting to admit a mistake; 
going along with others instead of thinking for 
oneself; believing nothing bad can happen). Ask 
group members if they have other ideas about 
why youth give in to peer pressure.

Acknowledge that it is difficult for many youth to 
say “no” because they worry about what others 
will think of them. Point out that being prepared 
with something to say can help in this situation. 
Ask participants to brainstorm different ways they 
can say “no” to a friend or classmate pressuring 
them to do something they do not want to do. 
Invite them to think of actual things they can say, 
and record their ideas on a piece of flip-chart pa-
per. 

I. Maintaining Positive Relationships 
B. Responding to Peer Pressure
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Divide the large group into teams of four. Explain 
that teams will do a role-play to learn about peer 
pressure. Using the first scenario, two team mem-
bers will exert peer pressure on the other two, 
and these team members will use resistance 
skills to resist the pressure. Team members will 
then switch roles and do another role-play with 
the second scenario. Give each team the “Strate-
gies for Role-Play” cards and two “Peer-Pressure 
Scenarios.” 

Wrap-up: Invite youth to talk about how it felt to be 
the ones exerting pressure, and how it felt to be 
the ones resisting the pressure. Discuss the im-
portance of positive friendships in helping youth 
resist negative peer influence. 

Adapting for different age groups: If you are working 
with a group of predominantly 13- and 14-year-
olds, you can provide a more meaningful practice 
if you challenge them to come up with their own 
scenarios—real situations they have experienced. 

Extending the activity: Encourage youth to think 
about which resistance strategies seemed most 
natural to them, ones they would feel comfortable 
using in the future. Suggest they try using one of 
them throughout the week when they are asked 
to do something. Point out the feedback chart you 
have posted; explain that when they return they 
will check off the box that best fits how they are 
doing using the strategy. Explain that this is not a 
competition, but a way for them to keep track of 
their progress in learning a new skill. 

KEY LEARNING

Respond to peer pressure by knowing what you want, getting support from positive friends, and know-
ing how to say “no.” 
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I-A: Respect Me/Disrespect Me

Keep interrupting me. Talk while I’m talking.

Turn away from me.

Look bored and roll your eyes.

Listen carefully to what I’m saying.  
Make eye contact.

Ask a question to let me you’re interested.

Tune in. Show you care  
about what is important to me.

Ignore me and look around the room.

Make funny faces to mock me.

Try to convince me to do  
something I don’t want to do.

Encourage me by making  
a helpful suggestion.

Smile and nod to show  
that you’re listening.

Offer to help me in some way.
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I-A: Second That Emotion

HAPPY

ANGRY

DISCOURAGED

HAPPY

PROUD

DISCOURAGED

ANGRY

PROUD

HOPEFUL
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I-A: Second That Emotion  (cont.)

HOPEFUL

ECSTATIC

HURT

CONTENT

ECSTATIC

EXCITED

CONTENT

HURT

EXCITED
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I-A: Second That Emotion  (cont.)

SURPRISED

ANXIOUS

CONFIDENT

SURPRISED

WORRIED

CONFIDENT

ANXIOUS

WORRIED

CONFUSED
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I-A: Second That Emotion  (cont.)

CONFUSED

LONELY

OVERWHELMED

FRUSTRATED

LONELY

MISERABLE

FRUSTRATED

OVERWHELMED

MISERABLE
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I-A: Second That Emotion  (cont.)

ANNOYED

ENVIOUS

IRRITATED

ANNOYED

SCARED

IRRITATED

ENVIOUS

SCARED

RESPECT
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I-B: Strategies for Role Plays

Put the Pressure On
Rejection

• Threaten to leave someone out
• Hint that you’ll end the friendship

Put down
• Insult the person
• Call him or her names

Reasoning
• Give reasons to do something
• Say why it’s okay to do it

The “Pack”
• Stand in a group talking or laughing
• Make the person feel excluded

The “Look”
• Give a look that says “we’re cool and 

you’re not”

Say “No” to Negative Pressure
Rejection

• Know what you want
• Be prepared with comebacks
• Manage your feelings so you feel confi-

dent and in control

Refuse
• Say “no,” “nope,” “no thanks”
• Be persistent and repeat if necessary
• Use humor
• Give a reason it’s a bad idea or you 

don’t want to do it
• Turn the tables: ask “what do you care if 

I do it or not?”

Suggest an alternative
• Change the subject
• Think of something else you can do
• Plan to spend time with positive friends

Avoid the situation
• Walk away
• Think ahead—if you see a situation 

where you might be pressured, avoid it
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I-B: Peer-Pressure Scenarios

1
Two of your classmates want you to exclude someone you are friends with.  

They have said they do not want this girl to be your friend anymore.

2
You are walking home from school, when someone hands you a cell phone.  

He and his group tell you to put it in your bag because they don’t want to get caught with it.

3
You walk into the restroom and see some of your friends beating someone up.  

They see you and tell you that you have to punch the person too.

 4
A group of friends wants to pull the fire alarm, and they want you to join them.

5
You and your friend are walking home one day when you see an elderly woman drop her wallet.  

Your friend picks it up, and she wants to split the money with you and run home  
before anyone sees you.

6
One day during lunch, you’re asked by your friends to steal lunch  

from a younger student who sits alone.

7
Your friend is having a party and asks if you could bring some alcohol.  

She suggests that you take it from your parents. 

8
You are walking down the street with a group of friends and someone pulls out  
a pack of cigarettes and offers them to the group. Everyone else accepts one.

#
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Learning Outcomes: Defining conflict; recognizing conflict as a natural part of life;  
becoming familiar with an assertive approach to handling conflict

Competencies:   Cooperation/collaboration; empathy; interpersonal competencies; 
peaceful conflict resolution; self-control; understanding feelings

Time:  45 minutes 

Materials:   None 

Preparation:  Make a clear path around the edge of the room so youth can run. 

 After the activity, post a copy of “How Did You Do?”  
(p. 103 in Tools and Resources section).

Icebreaker: Ask youth to take off their shoes and 
place them in a pile at the front of the room. Tell 
each youth to choose a pair of shoes (not his or 
her own) from the pile and tie them around their 
neck, put them in their pockets, or carry them—
as they make one lap around the room. Youth 
then walk around to find the person who owns the 
shoes they have. Ask them to pay attention, to 
figure out who they belong to by looking at style, 
size, color, etc. 

Activity Steps: Remind youth that the expression, 
“walk in someone else’s shoes” means to see 
things from another’s perspective, to have empa-
thy or understanding for their experience. Say that 
empathy and understanding are particularly help-
ful when it comes to facing conflict.

Ask youth what words or phrases they think of 
when they hear the word “conflict.” Ask if they 
notice that most associations with the word are 
negative; people often equate conflict with vio-
lence. Discuss what happens if people automat-
ically think of conflict as violence (the situation 
will escalate and get worse). Point out that, even 
though we often see conflict as negative, it is a 
natural and normal part of life we all experience—
and can actually be a chance to learn, change, 
and grow. Explain that conflicts happen because 
people cannot always agree, they have different 
needs, or they misunderstand one another. Help 
youth define conflict as an argument or a dis-
agreement. Ask youth for examples of conflicts 
they have experienced.

Ask youth how empathy and understanding re-
lates to conflict. Point out that seeing a conflict 
from someone else’s perspective can help you 
remain calm and not take it so personally. Say 
that there are several basic ways of responding to 
conflict: inactive, reactive or empowered. Using a 
group member’s example, challenge the group to 
identify for that situation: 

• Inactive response (doing and saying nothing, 
avoiding eye contact)

• Reactive response (confronting hostilely, fight-
ing back in a negative way, blaming, staring 
someone down, using a loud tone of voice)

• Empowered response (making eye contact, 
saying how you feel, speaking in calm voice) 

Ask youth if they have experienced these different 
response styles, and discuss the consequences 
of each. Tell youth that they are going to practice 
an empowered response to conflict using “I-mes-
sages.” Explain the basic formula for an I-mes-
sage:

“I feel ____________________________________

when _____________________________________ ,

and I need _______________________________ .”

Give an example: Monica is upset because her 
friend Jeanine often cancels plans at the very last 
minute. Suggest that an I-message in this situa-
tion might be: “I feel disappointed when you can-

II. HANDLING CONFLICT 
A. When Difference Leads to Conflict
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cel our plans at the last minute, and I need you to 
let me know earlier if you can’t make it.”

Ask youth to form into small groups of three and 
practice using the I-messages with each other. Ex-
plain that group members will take turns describ-
ing a conflict situation that has troubled them, 
and the others will help develop I-messages that 
youth can use to respond. 

Wrap-up: Discuss how group members felt about 
the I-messages their team mates suggested. Ask 
youth if they felt that these responses would be 
more effective in handling the conflict than avoid-
ance and hostile or angry confrontation would 
be. Point out that this approach is great for mi-
nor conflicts and misunderstandings, but is not 
appropriate in a dangerous or hostile situation. 
Explain that youth will explore responses in those 
situations later in the module.

Adapting for different age groups: Younger group 
members can practice this approach as well, al-
though you may have to help them identify minor 

conflicts to practice on. You can provide more 
challenge for a group of older members by ask-
ing them to practice adding a fourth element to 
the I-messages: a “because” statement, saying a 
reason the other person’s behavior is a problem. 
Make sure youth understand that the “because” 
statement is not an opportunity to use blaming 
language, as in “because you’re inconsiderate.” 
The “because” statement should be more along 
the lines of “because it’s too late for me to plan 
something else.” 

Extending the activity: Suggest that participants try 
using I-messages in the coming week when fac-
ing minor conflict situations at school or at home. 
Point out the feedback chart you have posted; ex-
plain that when they return they will check off the 
box that best fits how they are doing using I-mes-
sages. Explain that this is not a competition, but 
a way for them to keep track of their progress in 
learning a new skill.

KEY LEARNING

Conflict is normal and does not have to result in a fight. Respond to conflict by honestly saying how 
you feel through I-messages. 
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Learning Outcomes: Recognize another person’s anger; become familiar with ways to respond  
to anger in another; become aware of strategies for avoiding problems

Competencies:   Interpersonal competencies; listening; self-control 

Time:  45 minutes 

Materials:   Small bags of M&M® candies (one for each youth); card stock; scissors

Preparation:  Copy the “Dealing with Anger” cards onto heavy card stock and cut apart  
(one for each participant). 

 After the activity, post a copy of “How Did You Do?”  
(p. 103 in Tools and Resources section).

Icebreaker: Line up youth on one side of the room, 
and have them count off “one,” “two,” “one,” 
“two,” etc. Explain that the “ones” are positively 
charged and the “twos” are negatively charged. 
Say that the object is for positive and negative 
pairs to form. Everyone begins by running around 
the room and calling out their charge (positive 
or negative), until everyone has made a pair. (If 
there is an odd number in the group, join in to 
make it an even number.)

Activity Steps: Remind participants that the ap-
proach they learned in the earlier activity—using 
I-messages in response to a conflict—are ap-
propriate for minor conflicts and disagreements. 
Point out that sometimes a conflict can escalate 
and become an angry confrontation. Ask youth for 
examples of when this has happened to them. 
Remind youth that, just as conflict is a normal 
part of life, so is anger. Explain that the key is for 
anger to be expressed honestly and assertively—
not through hostility, intimidation or violence. Ask 
youth to identify the ways they can tell someone is 
angry (shouting, exaggerating the situation, name 
calling, blaming, clenched jaw, red face, shaking, 
hands on hips, etc.). 

Ask youth if they can guess how the positive-neg-
ative charge icebreaker activity relates to facing 
anger in another person. Point out that meet-
ing anger with anger often makes the situation 
worse. Discuss what happens when someone 
is angry and the other party becomes angry in 
return. Brainstorm common responses to anger 

(apologizing profusely, changing the subject, feel-
ing bad, becoming defensive, blaming, judging, 
attacking, shouting back, etc.). 

Discuss the importance of remaining calm when 
someone else is angry. Ask youth to brainstorm 
some ideas for what they might say to a person 
who is very angry with them (ask why the other 
person is angry, suggest a solution, ask the other 
person what they need, say that you hear them, 
say you’re sorry, etc.). Point out to youth that if 
they think someone is angry to the point of being 
violent, they need to leave immediately. 

Tell youth that there are specific things they can 
do and say to resolve a conflict—and to head 
off or avoid a confrontation turning into a major  
problem:

• Stay calm

• Look at the person and address him or her by 
name

• Stand about an arm’s length away

• Look pleasant and non-threatening

• Listen actively to the person’s point of view

• Show you understand by restating what the 
person said

• Share your point of view using polite language

• Give reasons why you disagree and give specif-
ic facts

II. HANDLING CONFLICT 
B. Dealing with Angry Confrontations
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• Watch how the other person responds as you 
speak

• Brainstorm some solutions together

Distribute one bag of M&M® candies and one 
“Dealing with Anger” card to each participant. 
Tell youth to sort their M&Ms on the game cards, 
taking turns sharing their answers for each color. 
Explain that each participant has to think of a new 
response each time. 

Wrap-up: While youth are enjoying their M&Ms, ask 
which of these strategies seems most natural 
and comfortable for them. 

Adapting for different age groups: If there are predom-
inantly younger members in your group (10- and 
11-year-olds), they will be better able to identify 
the signs of anger and the strategies for dealing 
with anger if they work in pairs or teams. Have 
them identify just one response for each of the six 
questions on the card.  

Extending the activity: Suggest youth practice some 
of these approaches the next time there is a con-
frontation at home or at school. Point out the feed-
back chart you have posted; explain that when 
they return they will check off the box that best 
fits how they are doing using these approaches. 
Explain that this is not a competition, but a way 
for them to keep track of their progress in learn-
ing a new skill.

KEY LEARNING

When conflict escalates stay calm, listen respectfully, ask what the other person needs and try to see 
their point of view.



Program Resource Guide    31

Learning Outcomes: Recognize their own anger “triggers”; become familiar with ways to  
express anger honestly; become aware of steps for self-control

Competencies:   Communication; empathy; expressing feelings; listening; self-awareness;   
self-control; understanding feelings 

Time:  45 minutes 

Materials:   Large sheet of white paper, colored markers, paper napkins or paper towels, 
masking tape, container of water, flip-chart pages, markers

Preparation:  Tape the large sheet of white paper on a wall (preferably outside). 

 Prepare five flip charts with the following headings:  
“1–Your Thoughts,” “2–Your Feelings,” “3–Your Attitude,” “4–Your Typical  
Response,” and “5–A Better Response.” Post them in order on the walls 
around the room.   

Icebreaker: Ask youth to use the colored markers 
to write or draw on the paper about people or sit-
uations that make them angry (or annoy them). 
Tell them to dip the paper napkins/paper towels 
in water and throw them at the paper. As they do, 
the words will drip or fade.

Activity Steps: Give participants a chance to talk 
about the kinds of things that generally make 
them angry—their anger “triggers.” Ask them how 
it felt to write down (or draw) these things and to 
toss the wet paper at them. Ask how they feel 
now, after having done this. 

Let youth know that anger is a normal emotion 
that tells us when something is not right; if people 
did not get angry, we would get taken advantage 
of all the time, we would not improve our relation-
ships, and we would not push for justice and fair-
ness. Point out that the key to anger is expressing 
it in healthy and constructive ways rather than vio-
lent or destructive ways. 

Remind youth that earlier they identified the signs 
of someone else being angry. Ask them now how 
they know when they themselves are angry, what 
the signs are (such as fast heartbeat, shaking, 
red face, clenched fists, fast breathing, mind go-
ing blank, crying, etc.). 

Invite participants to talk about how they usually 
respond to feelings of anger. Encourage them to 

compare their typical response to the way people 
in their families respond to anger. Point out that 
we often learn habits, automatic ways of behav-
ing, but we can choose our responses. 

Ask youth if they recall what they discussed in 
an earlier activity about the three ways people 
usually respond to an external conflict: inactive, 
reactive or empowered. Say that these also are 
common responses to internal feelings of anger. 
Ask participants for examples of each type:

• Inactive response (stuffing or denying anger; 
feeling bad without saying anything; saying it 
doesn’t matter anyway; being sarcastic or criti-
cal; getting even in underhanded way)

• Reactive response (blaming; shouting; being 
hostile or mean; justifying revenge; being in-
timidating; using violence)

• Empowered response (expressing anger with-
out threatening; saying honestly what is upset-
ting; taking responsibility for anger)

Point out that the third type of response is best 
because it allows for expressing one’s anger hon-
estly and directly but not in a destructive, dam-
aging or hurtful way. Discuss the importance of 
expressing anger with words, not with physically 
intimidating or hurtful behaviors. 

II. HANDLING CONFLICT 
C. Recognizing and Expressing Anger
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KEY LEARNING

Anger is normal and can be expressed respectfully. Express your anger through words rather than 
actions. 

Point out the pages you have posted around the 
room. Say that participants are going to explore 
their reactions to a situation that makes them 
angry. Explain that you are going to describe a 
situation that would typically make someone very 
angry, and they will move individually from one 
poster to the next writing their responses (in or-
der). Describe the situation: “You are eating lunch 
at school, and two boys you hardly know come by 
and intentionally knock your tray off the table and 
onto the floor, laughing the whole time.”  

Wrap-up: Acknowledge that it is easier to think 
about doing the right thing—expressing one’s 
anger with words rather than actions—when one 
is not actually angry. Tell youth that, there also 
are steps they can take to control their anger in 
the moment, when they feel like they want to do 
something hurtful:

• Stop and try to relax

• Breathe deeply

• State why you are angry

• Walk away when appropriate

• Talk to an adult you trust

Adapting for different age groups: With a group of 
10- and 11-year-olds, you can do the activity as 
a large group, walking them through the five post-
ers. It will be more of a discussion than an indi-
vidual reflection, since youth will have different 
responses for each of the five topics. 

Extending the activity: Suggest that youth practice 
writing or journaling about things that make them 
angry to get into the habit of using words to ex-
press themselves. 
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Learning Outcomes: Acknowledge reasons not to engage in fighting; become aware of strategies  
for asserting oneself safely; recognize steps for self-control

Competencies:   Assertion; interpersonal competencies; personal power; self-control 

Time:  45 minutes 

Materials:   Large sheets of white paper, colored markers, scissors, large index cards,  
hole-punch, string

Preparation:  Preview The World CaféTM (http://www.theworldcafe.com/method.html) pro-
cess, a very simple method for fostering small-group dialogue; it gives youth 
the chance to draw on what they already understand and share their insights 
with each other. 

 Set up five tables and chairs, and cover the table with the sheets of white  
paper. Place markers at each table. Cut apart the “What about Fighting?”  
strips and place one at each table.

 Write each statement from “Why Do Adolescents and Teens Fight?” on a  
large index card. Punch two holes at the top and run a string through to  
make a placard.

Icebreaker: Give each participant one of the “Why 
Do Adolescents and Teens Fight?” signs and ask 
him or her to wear it. Say that each sign has a 
reason on it that adolescents and teens say they 
get into fights. Explain that the group now has to 
put these in the correct order, with “1” being the 
top reason they fight, and “10” being the least 
common reason for fighting. (Note: If there are 
more than 10 participants, the remaining youth 
can manage the ordering process.)

Activity Steps: Using “Why Do Adolescents and 
Teens Fight?,” let youth know how their ordering 
compares to the actual responses of youth sur-
veyed about reasons they fight. Ask youth to talk 
about times they have gotten into fights, what 
caused it, how they felt afterward, and what they 
learned from the experience. 

Remind the group that they have explored sug-
gestions for handling anger and conflict in a re-
sponsible and empowered way. Point out that 
sometimes situations can escalate to the point 

where they are angry and provoked enough that 
they want to fight back. 

Explain to youth that they will do an activity that 
helps them explore the issue of fighting and to 
share with each other their insights, knowledge 
and opinions. Assign participants randomly to sit 
at one of the five tables, and point out the slip 
of paper with the questions on it. Instruct partic-
ipants to brainstorm with one another to respond 
collectively to the questions. After five minutes, 
tell participants to switch to a different table with 
different table-mates and repeat the process. Let 
them know that they can draw or doodle or write 
on the paper as long as they stay engaged in the 
conversation. Emphasize also that no one should 
dominate the conversation, but they should par-
ticipate equally, sharing ideas and brainstorming.

Wrap-up: Invite participants to share what the ac-
tivity made them aware of in terms of the con-
sequences of fighting and the importance of 
standing up for themselves in a safe way.  

II. HANDLING CONFLICT 
D. Facing Risky Situations
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KEY LEARNING

When you are angry, fighting is never a good solution. There are other positive and safe ways to  
respond to a risky situation.

Emphasize to the group that if someone is threat-
ening them and they feel they are in serious  
danger, they should avoid being alone. They 
should stay with a group of friends, and find 
an adult they can trust. Say that the group will  
explore bullying in the next few activities. 

Adapting for different age groups: With a group of 
younger members (10- and 11-year-olds), use only 
questions 1, 3 and 5. Circulate frequently to help 
facilitate their discussions.

Extending the activity: Encourage participants to 
talk to their parents and others about any new 
insights they have about fighting and violence.
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II-B: Dealing with Anger

Dealing with Anger

For every BROWN 
name one verbal sign of anger

For every RED 
name one physical sign of anger

For every ORANGE 
name one thing you can say to someone who is angry

For every YELLOW 
name what you feel when someone is angry with you

For every GREEN 
name one thing you do not want to do when someone is angry

For every BLUE 
name one thing you can do to head off a problem
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II-D: What about Fighting?

Table 1
When somebody says or does something insensitive, should you confront him or her?  

What’s a good way to do that without starting a fight? Brainstorm as many ideas  
as you can for standing up for yourself in a safe and empowered way.

Table 2
Whose responsibility is it to prevent violence? Is there something young people  

can do to reduce the violence in the world? Brainstorm as many ideas as you can.

Table 3
What are some good reasons not to engage in fighting or other violent behaviors?  

Brainstorm as many ideas as you can.

Table 4
Does violence fit with your personal values – what matters most to you?  

Name all the values you have that do not fit with violence.

Table 5
What are some things you can do to control your anger so you don’t get into a fight?  

Brainstorm as many ideas as you can.
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II-D: Why Do Adolescents and Teens Fight?

1. Someone insulted someone else or treated them disrespectfully (54 percent).

2. There was an ongoing argument or disagreement (44 percent).

3. Someone was hit, pushed, shoved or bumped (42 percent).

4. Someone spread rumors or said things about someone else (40 percent).

5. Someone could not control his or her anger (39 percent).

6. Other people were watching or encouraging the fight (34 percent).

7. Someone who likes to fight a lot was involved (26 percent).

8. Someone didn’t want to look like a loser (21 percent).

9. There was an argument over a boyfriend or girlfriend (19 percent).

10. Someone wanted to keep a reputation or get a name (17 percent). 
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Learning Outcomes: Recognize the role of difference in bullying; become familiar with  
types of bullying; become aware of the reasons people bully

Competencies:   Assertion; interpersonal competencies; personal power

Time:  45 minutes 

Materials:   Flip-chart paper, colored markers, large sheets of white paper, construction 
paper (in three colors), masking tape, card stock, scissors, one large die 

Preparation:  Post two large pieces of white paper on opposite sides of the room; draw  
a large square in the middle of each, and put the word “Girls” at the top of  
one and the word “Boys” at the top of the other.

 Create a large game board on the floor using the three colors of construction 
paper; follow one of the patterns on “Get Off the Game Board Layouts”  
(or make up your own). Place a piece of each of the three colors of construc-
tion on the wall with one of the following written on each: “What Is Bullying?”, 
“Types of Bullying,” and “Kids Who Bully.” 

Icebreaker: Divide the girls and boys into separate 
groups, and tell each group that they will write 
and draw on the separate, labeled sheets of pa-
per. Instruct the girls to write inside the box the 
characteristics of girls who are not likely to be 
bullied or excluded; they should write outside the 
box the characteristics of those who are likely to 
be bullied. Instruct the boy group to do the same. 
Using “Girl World/Boy World,” give examples to 
get them started and as needed to keep them 
brainstorming quickly. Explain that this is a con-
test between the groups to see who can come up 
with the most ideas in five minutes. 

Activity Steps: Ask youth if they know the differ-
ence between ordinary conflict and bullying. Make 
sure they see that: 1) bullying is intentional and 
planned; 2) bullying does not involve an effort to 
resolve differences; and 3) a bully is trying to be 
in control of the other person.

Point to the drawings youth made during the Ice-
breaker activity. Discuss how all of the qualities 
inside the boxes are “rules” that youth are sup-
posed to follow in order to be accepted; anyone 
who steps outside the box runs the risk of be-
ing labeled as “different.” Ask youth who gets to 

decide what is “normal” and what is “different,” 
and discuss whether this is fair or right. Remind 
the group that everyone is unique and has a dif-
ferent combination of qualities and that this is 
what makes the world an exciting and interesting 
place. Point out that being like everyone else is 
boring and unimaginative. 

Tell group members that they are going to play 
a competitive game to see how much they know 
about bullying. Call attention to the board game 
you have created on the floor. Ask participants to 
form two lines near the start, and say that they 
will play in teams, alternating turns. Instruct the 
first player on Team A to roll the die and move 
the appropriate number of spaces on the game 
board. When he or she lands on a color, point 
to the three signs on the wall with the category 
names. Read aloud a statement from that cate-
gory, and tell youth that they are to decide if the 
statement is true or false. Let them know that 
their teammates can help by yelling out the an-
swers to the player. If the player answers correct-
ly, the next person on the team takes his or her 
space on the game board. If the player answers 
incorrectly, that team goes back to the beginning 
of the game board.  

III. UNDERSTANDING BULLYING 
A. The Role of Difference in Bullying
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Wrap-up: Discuss the fact that bullying someone 
because you see them as “different” is unfair 
and wrong. Tell youth that, in the next activity, the 
group will explore ways to stand up to bullying—
both when they are bullied and when others are 
bullied.  

Adapting for different age groups: If you are work-
ing with a group of younger members (10- and 
11-year-olds,) you may have to adapt the Icebreak-
er activity so the qualities are more appropriate 

for younger members, although many of them will 
still apply. Let youth come up with their own ideas 
and add suggestions only as they seem appropri-
ate.  

Extending the activity: Encourage youth to remem-
ber, the next time they witness anyone being bul-
lied, that those who bully are often very insecure 
people themselves and just want to appear in 
control and powerful. 

KEY LEARNING

Bullies often target others they see as “different” in some way. Bullies want to appear strong but they 
are insecure and afraid. 
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Learning Outcomes: Become aware of what it feels like to bully and be bullied; become  
familiar with ways to stand up to bullying; know when to ask for help;  
become familiar with refusal skills

Competencies:   Asking for help; helping/supporting others; personal power;  
standing up for self/others

Time:  45 minutes 

Materials:   Computer, Internet connection, and projector, flip chart paper, colored markers 

Preparation:  Preview and download the brief video, “I’ll Stand Up” (it can be accessed at 
http://www.stopbullying.gov/videos/2013/04/stand-up.html). 

 Copy “Up-stander Scenarios” strips and cut apart (make enough copies so 
each group of three can have one).

 Clear a space in the room for the “Red Rover” game to be played. 

 Optional: Download a copy of the Stop Bullying Comic Anthology  
(http://www.bitstripsforschools.com/stopbullying/).

 After the activity, post a copy of “How Did You Do?”  
(p. 103 in Tools and Resources section). 

Icebreaker: Ask participants if they have ever 
played the game, “Red Rover.” Instruct them to 
line up in two groups on either side of the room, 
forming a chain by holding hands. Explain that the 
first team calls a player out, saying, “Red rover, 
red rover, send (name) right over.” That person 
then runs to the other line and tries to break 
through the chain. Players who fail must join the 
opposing team; those who are able to break the 
chain can select two players to take back to his 
or her team. Play continues until all players are on 
one team. Before the game begins, emphasize to 
the group that safety is very important; no one is 
to push too hard or do anything that might injure 
another group member.

Activity Steps: Tell the group that almost everyone 
has been a target of bullying at some point. En-
courage youth to share their experiences with bul-
lying. Ask them to talk about times when they saw 
someone else being bullied. Discuss how bullying 
makes people feel. 

Ask participants to brainstorm some things they 
can do when they are bullied. Make sure partici-
pants understand that, while it is sometimes ap-
propriate to stand up to bullies, it is extremely 
important to remain safe and not confront a bully 
with anger, attitude or hostility. Remind youth that 
meeting anger with anger, or meeting violence 
with violence, is always a bad idea. Say that in 
many cases, the right thing to do is tell a trusted 
adult about the bullying.

Tell youth that, in some situations, it may be ap-
propriate to say something to a bully. Discuss 
when this is safe (if the bullying is not physical or 
potentially violent). Say that, if there is any doubt 
about safety, members should talk to a trusted 
adult and not engage with the bully. 

Make a list of non-confrontational things to say 
in a bullying situation (such as “that’s not funny,” 
“let’s get out of here,” “not cool,” “stop annoying 
me,” or “don’t talk to me that way”). Brainstorm 

III. UNDERSTANDING BULLYING 
B. Standing Up to Bullying



42   

KEY LEARNING

Do not provoke a bully. Keep your cool and walk away, stay with a group of friends, or get help from 
a trusted adult.

with the group a list of other things they can do to 
deal with bullying:

• Walk away

• Keep cool

• Don’t fight back

• Find your real friends

• Stay with a group

• Ask others to help

• Tell an adult when necessary

Ask youth how they think the “Red Rover” game 
relates to standing up to bullying. Discuss how it 
was easier to hold off an “attack” when players 
joined hands. Suggest that standing up to bullying 
works in the same way; getting friends to stand 
with you makes a big difference.   

Show the video, “I’ll Stand Up.” Discuss the fact 
that having friends to stand with you—or to stand 
up for you—is very helpful in a bullying situation. 
Let youth know that bystanders can become 
“up-standers,”—someone who steps in and tries 
to stop the bullying. Say that, if those witnessing 
bullying stand up against it, the bully loses his 
or her power. Ask youth to brainstorm a list of 
things an up-stander can do to help (don’t join 
in; don’t turn your back; stand with the targeted 
person; show your support; don’t give the bully 
an audience; help the person feel he/she is not 
alone; give the message that you don’t agree with 
what’s happening).

Emphasize that youth should never put them-
selves in a dangerous situation in standing up to 
bullying; being an “up-stander” can sometimes 
mean getting a trusted adult to intervene. 

Divide the group into small teams of three. Give 
each team one of the “Up-Stander Scenarios,” 
and say that each of them will be in one of three 
roles: bully, target and up-stander. Instruct teams 
to role-play the situation as realistically as possi-

ble, with the bully persistently going after the tar-
get. Say that after five minutes, you will give the 
signal and the three teammates will switch roles. 
After another five minutes, you will give another 
signal and they will switch roles again—so that all 
three teammates will role-play all three roles. Let 
youth know that they can improvise (especially if 
the role described is a different gender from the 
participant), but they cannot use bad language or 
actually hurt each other. Emphasize that this is a 
role-play only. 

Optional: Youth also can use one of the free com-
ic-strip sites to draw their own comics to illus-
trate standing up to bullying (you may want to try 
http://www.toondoo.com/or http://www.make-
beliefscomix.com/Comix/). Show the group a few 
of the comics in the Stop Bullying Comics Anthol-
ogy (http://www.bitstripsforschools.com/stopbul-
lying/) to give them a few ideas. Online tools are 
fun for participants, but it is important to keep 
them focused on the main idea of the activity—
strategies for standing up to bullying.

Wrap-up: Ask participants to talk about how it 
felt to play the role of the bully, how it felt to be 
the target, and how it felt to be the bystander. 
Stress that, even when a bully provokes them to 
the point of wanting to fight back, it is never a 
good idea to do so. Make sure they understand 
the importance of telling a trusted adult when the 
situation calls for it.

Adapting for different age groups: The role-play sce-
narios may be too advanced for a group of 10- 
and 11-year-olds; if so, help them come up with 
their own scenarios and act those out.  

Extending the activity: Encourage youth to try out the 
strategies they have practiced when they observe 
someone being bullied or mistreated at school. 
Point out the feedback chart you have posted; ex-
plain that when they return they will check off the 
box that best fits how they are doing using these 
strategies. Explain that this is not a competition, 
but a way for them to keep track of their progress 
in learning a new skill. 
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SOURCE

Rosalind Wiseman, Owning Up™ Curriculum: Empowering Adolescents to Confront Social  
Cruelty, Bullying, and Injustice (Champaign, IL: Research Press, 2009), pp. 35, 79. 

III-A: Girl World/Boy World

Pretty

Popular

Thin

Good hair

Athletic

Confident

Has money

Right style

In control

Smart/good grades

Has cell phone, iPad, etc.

Likes boys, boys like her

Strong

Good at joking around

Tall

Tough

Athletic

Likes girls, girls like him

Has money

Good style

Has cell phone, iPad, etc.

Good at video games (but not obsessed)

Characteristics of Girls

Characteristics of Boys

Tries too hard to be liked

Needy

Wrong style

No cell phone, iPad, etc. 

Poor

From another country

Backs down

Weak

Short

Acts like a girl

Poor

From another country

Overweight

Mean

Loner

Nervous or quiet

Learning or physical disability

No cell phone, iPad, etc.

Gay

Snitch/tattletale

Awkward

Learning or physical disability

Loner
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III-A: Get Off the Game Board Layouts
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III-A: Get Off the Game Board Statements

What is Bullying?
1. Bullying is a one-time thing. ...........................................................................................(False)

2. The person who bullies is always stronger than the person being bullied. ..........................(False)

3. Bullies usually have groups to back them up. ................................................................... (True)

4. Bullies only think they have more power than the person being bullied. .............................. (True)

5. People who are bullied do something to deserve the hurtful behavior. ..............................(False)

6. Bullying is unwanted and hurtful behavior against someone. ............................................. (True)

7. It is difficult for someone being bullied to defend herself or himself. .................................. (True)

8. Bullying happens mostly at school. ................................................................................. (True)

9. Boys tend to bully boys and girls. .................................................................................... (True)

10. Girls tend to bully other girls. .......................................................................................... (True)

11. Bullying affects only the person being bullied. .................................................................(False)

12. Bullies usually pick on someone they think won’t fight back. ............................................. (True)

Types of Bullying
1. Bullying can be physically aggressive behavior. ................................................................ (True)

2. Hitting and punching are not considered bullying. ............................................................(False)

3. Making someone else afraid on purpose is a form of bullying. ........................................... (True) 

4. Sending insulting messages by email is a form of bullying. ............................................... (True)

5. Teasing and name-calling, if taken too far, can be bullying. ................................................ (True)

6. Practical jokes, without intent to hurt, are not bullying. ..................................................... (True)

7. Posting mean photos of someone on Facebook is bullying. ............................................... (True)

8. Intentionally excluding or rejecting someone is not bullying. .............................................(False)

9. Spying or following someone is a form of bullying. ............................................................ (True)

10. Spreading lies about someone is not bullying. ................................................................(False)

11. Forwarding mean texts about other people is not bullying. ...............................................(False)

12. Kidding, if taken too far, can turn into bullying. ................................................................. (True)

13. Hate speech is not a form of bullying. ............................................................................(False)

Kids Who Bully
1. Bullies find something “different” about a person to pick on. ............................................ (True)

2. Bullies find what they think is a flaw in someone to justify their actions. ............................ (True)

3. Bullies never pick on someone because of their religion. .................................................(False)

4. Bullies feel the need to control and dominate others. ....................................................... (True)

5. Bullies are very caring people. .......................................................................................(False)

6. Sometimes bullies want their target to give them something, like money or valuables. ........ (True)

7. Bullies are usually very insecure people. ......................................................................... (True)

8. People bully because it makes them feel dumber or weaker than others. ..........................(False)

9. People bully to be accepted, feel strong and to keep from being bullied. ............................ (True)

10. Most youth don’t want to be around bullies, so they’re not as popular as they think. .......... (True)
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III-B: “Up-stander” Scenarios

1 – Jasmine (Target), Leila (Bully), and Angel (Up-stander)
Jasmine isn’t the most graceful girl in the world—but she knows it. During gym 

class, she trips as she’s running down the basketball court and goes flying across 
the floor. Laila starts laughing at her and looks over to a bunch of other kids and 

says, “She’s such a clutz . . . what a loser!” Laila then starts to imitate Jasmine in 
a really mean way and will not stop. Angel has been watching the whole thing and 

wonders what she can do.

2 – Marcus (Target), Jared (Bully), and Luis (Up-stander)
Marcus is on the football team but also just made it into the school play. He loves 
to dance, but now Jared, another football player, gets most of the other guys on 

the team to make fun of him for being in a musical. They call him “gay,” write mean 
things on his locker, hide his football uniform, and trip him in the locker room. To-
day, the bullying has gotten really bad, and one of the football players, Luis, wants 

to do something but he is unsure how to go against the whole team. 

3 – Jean (Target), Conner (Bully), and Mateo (Up-stander)
Jean gets bullied all the time, especially by one classmate named Conner. Conner 

calls Jean ugly because his face was burned when he was a little kid. Recently, Con-
ner has gotten a couple of other guys together and, every time they see Jean in the 
hall, they run after him, call him names, and push him down the stairs. Today, Jean 
hurts his knee when they push him, and Mateo sees this. He’s tired of seeing Jean 

bullied and wants to do something.

4 – Katie (Target), Chloe (Bully), and Destiny (Up-stander)
Katie is part of a group of three girls that hang out together. After school today, 

when they see Katie talking to a boy they don’t like, they ditch her. One of the girls, 
Chloe, immediately writes sarcastic comments on Katie’s Facebook page and calls 
her terrible names. On the way home on the bus, Chloe calls Katie these names to 
her face and kicks her. A classmate of Katie’s, Destiny, decides she is going to say 

something to Chloe. Name all the values you have that do not fit with violence.

SOURCE

Jennifer Brady, ed., 101 Bully Prevention Activities (Farmingville, NY: The Bureau for At-Risk Youth, 
2007), p. 13, 27; Ouisie Shapiro, Bullying and Me: Schoolyard Stories (Chicago, IL: Albert Whitman 
& Co., 2010), pp. 7, 22.
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NOTE

This activity involves participants hearing the stories of several real-life gang members. Depending 
on your group, you can ask volunteers to take turns reading the stories aloud, or you can read them 
yourself. It is important that no group members feel inferior if their reading skills are not as strong as 
others. You also may want to record the stories in advance of the activity, asking other staff members 
to read parts of each story. 

Learning Outcomes: Recognize ways gangs attract and recruit youth; identify alternatives to  
the “promise” of gangs

Competencies:   Personal power; responsibility; self-awareness

Time:  45 minutes 

Materials:   Flip-chart paper, colored markers, construction paper, scissors, masking tape, 
glue sticks

Preparation:  Cut construction paper lengthwise into 1” x 11” strips  
(enough so each participant can have one). 

 Create a flip-chart page or poster of the chart on “Reasons Youth Join Gangs” 
(or enlarge 200 percent on a copy machine). Post it on the wall.

 Make three copies of “My Gang Family (Desiree—Part I)” and two copies of 
“Why I Joined a Gang (Desmin—Part I).” 

Icebreaker: Show participants the construction  
paper strips. Ask them to use the markers to write 
on the strips some things they get from a group 
they belong to—such as the Club, a group of 
friends, their family, etc. Suggest they may write 
things like “love,” “support,” or “help.” Instruct 
youth to then use the glue sticks to link together 
the strips to make a paper chain. 

Activity Steps: Tell youth that the group is going to 
explore gang life, and today the focus will be on 
what attracts young people to gangs in the first 
place—the “promise” gangs make in order to get 
young people interested. 

Show participants the chart you have posted that 
lists different reasons young people get involved 
with gangs. Point out that youth often are attract-
ed for one or more of these reasons. Say that the 
group will do an activity to find out more about 
them. 

Invite three female volunteers to read the first sto-
ry, “My Gang Family (Desiree—Part I).” Ask them 
to take turns, reading three paragraphs each, and 
to read slowly and with expression as if this were 
their own life story they were telling. Before they 
begin, call attention again to the chart with the 
reasons youth become involved with gangs. Tell 
remaining participants that they will listen careful-
ly to the story, listening for the reasons this young 
person joined a gang. When they hear a reason, 
they are to get up and use the marker to write a 
check mark in the box next to the reason (under 
Desiree’s name). 

After the girls have finished reading, invite two 
male volunteers to read the second story, “Why 
I Joined a Gang (Desmin—Part I).” Instruct the 
male volunteers to take turns, reading two para-
graphs each, and to read slowly with expression 
as if this were their own life story they were tell-

IV. BEING AWARE OF  
THE DANGERS OF GANGS 

A. The Promise of Gangs
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ing. Remind the other youth to listen for the rea-
sons this young person joined a gang and to again 
mark the reasons on the chart. 

Ask youth to form into three small groups, and as-
sign reasons 1 to 3 on the chart to the first group, 
reasons 4 to 6 to the second group, and reasons 
7 to 9 to the third group. Tell them that youth 
who join gangs often are looking specifically for 
these things, but all of them can be found in oth-
er, much more healthy ways. Ask team members 
to come up with ideas for other ways to get these 
things that young people need. Remind them of 
the chain they made earlier. Give each team flip-
chart paper and markers, and ask them to record 
their ideas. 

Wrap-up: Invite each team to share its ideas with 
the large group. Remind participants that gangs 
often “promise” something, and youth join them 
because something is missing in their lives. Point 
out that there are many ways for youth to find 
what they need, through help from their families 
and friends, other supportive adults and mentors, 
the Boys & Girls Club, teachers and coaches, dif-
ferent organizations and activities. Say that, in 
the next activity, participants will explore the real-
ity of gang life, how gangs do not deliver on their 
promise.

Adapting for different age groups: If you have a group 
of younger participants (10- and 11-year-olds), as 
volunteers read the stories, it is a good idea for 
you to mark off the reasons on the chart as they 
are mentioned. For the second part of the activi-
ty, where participants identify alternatives to the 
needs filled by gangs, do a matching activity by 
mixing items in two columns (see below). 

In discussing strategies for protection, make sure 
group members understand that having self-de-
fense skills can make people feel safer, because 
they are able to protect themselves in case they 
need to. Be clear that kickboxing, karate, box-
ing or other self-defense strategies should only 
be used as a last resort if they feel they are in  
danger.          

Extending the activity: Encourage participants to 
talk to their friends and family members about 
where they find some of the things mentioned in 
today’s activity.

KEY LEARNING

Youth join gangs for protection, belonging, identity, money and excitement—but there are positive, 
healthy ways to find those things.  

Matching Activity
 Protection Learn kickboxing, karate or boxing

 Identity – “I am somebody special” Do something creative to express yourself

 Excitement Take up a challenging sport or activity

 Respect Work to be a person others look up to

 Belonging/like a family Join a youth group or club

 Power Take on a leadership challenge

 Loyalty Find a group of supportive friends

 Family problems at home Reach out to a trustworthy relative or other adult

 Money/ability to buy stuff Do jobs like babysitting, mowing lawns 
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NOTE

This activity involves participants hearing the stories of several real-life gang members. Depending 
on your group, you can ask volunteers to take turns reading the stories aloud, or you can read them 
yourself. It is important that no group members feel inferior if their reading skills are not as strong as 
others. You also may want to record the stories in advance of the activity, asking other staff members 
to read parts of each story. 

Learning Outcomes: Become aware of the realities of gangs; identify the consequences of  
gang involvement

Competencies:   Accountability to self; personal identity; personal power; positive view of  
a personal future; responsibility; self-awareness

Time:  45 minutes 

Materials:   Colored markers, card stock (or cardboard), scissors

Preparation:  Make two copies of “My Gang Nightmare (Desiree—Part II)” and two copies  
of “Why I Want to Leave the Gang (Desmin—Part II).”Make copies of  
“What Happens If You Join a Gang?” (one per participant). 

 Copy “My Most Important Values” puzzle template onto heavy card stock or 
glue copies onto pieces of cardboard (make one per participant). 

Icebreaker: Divide the group into teams. Ask one 
team to form a circle with each person facing 
towards the center. Ask the other team to form 
a circle inside the first with each person facing 
out and lined up with a member of the outer cir-
cle. Say that you will play music and the outer 
circle will move clockwise and the inner circle will 
move counter-clock-wise; when the music stops, 
the teams stop, and the participants facing each 
other share one thing (or value) they really care 
about. Play the music again and repeat the pro-
cess a few times.

Activity Steps: Remind youth that, in the earlier ac-
tivity, they explored the “promise” of gangs, what 
young people think they are going to get from join-
ing gangs. Ask group members what they think 
the reality is: what happens to people who join 
gangs. Point out that they heard two gang mem-
bers’ stories, but they didn’t hear what happened 

after they joined the gangs. Say that now the 
group will look at the reality of gang life by hearing 
the rest of the story. 

Again invite two female volunteers to take turns 
reading the rest of Desiree’s story, “My Gang 
Nightmare (Desiree—Part II).” Ask participants to 
identify the consequences of gang involvement in 
Desiree’s life. Invite two male volunteers to take 
turns reading the rest of Desmin’s story, “Why I 
Want to Leave the Gang (Desmin—Part II).” Dis-
cuss what happened in Desmin’s situation that 
changed his mind about gang life.  

Discuss how the two people got trapped in these 
situations. Ask youth if they ever have found them-
selves in a group of people that was not positive. 
Talk about the signs of a group or community that 
is healthy and will help youth grow. 

IV. BEING AWARE OF  
THE DANGERS OF GANGS 

B. The Reality of Gangs
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Point out that being a gang member increases 
the risk of being arrested, put on probation, being 
jailed, shot, injured or killed. Distribute copies of 
“What Happens If You Join a Gang?” Briefly review 
and discuss the list. 

Give each participant a copy of “My Most Import-
ant Values” puzzle template. Ask them to draw 
a design on the entire puzzle and then write on 
the individual puzzle pieces things they value 
most, including some of the things they shared in 
the icebreaker (such as sports, honesty, school, 
money, being helpful, fun, video games, freedom, 
laughter, family, being healthy, friends, love, etc.). 
When they are finished, tell them to cut out the 
puzzles pieces and put the puzzle together. Now 
instruct them to remove any values/puzzle pieces 
that they would lose if they joined a gang (such 
as freedom, education, friends, school, freedom, 
fun, laughter, etc.). 

Optional: Youth also can use one of the free puz-
zle-making sites to put their puzzles together on-
line (you may want to try http://www.jigsawplanet.
com/?rc=createpuzzle). Take a photo of each of 
their puzzles and scan or send them to the com-
puter so they can upload them to create an online 
version of their puzzles designs.

Wrap-up: Ask youth how it felt to have holes in their 
puzzles, missing pieces in their lives. Ask them to 
consider whether it would ever be worth it to lose 
what is most important to them. 

Adapting for different age groups: Younger partici-
pants may focus on tangible things they value, 
such as friends and family, as opposed to intan-
gibles such as freedom and fun—but the activity 
can still demonstrate the things people lose when 
they choose to join a gang. 

Extending the activity: Suggest that participants 
hang on to the puzzle and tape it a place where 
they can see it frequently. 

KEY LEARNING

The reality is that many gang members are arrested, put on probation, jailed, injured or even killed. 
Joining a gang can ruin your life.
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Learning Outcomes: Identify supportive people; acknowledge the need for supportive relationships; 
recognize the importance of helping one another  

Competencies:   Adult role models and support; asking for help; family support; interpersonal 
competencies; positive peer influences; sense of belonging; supporting/helping 
others

Time:  45 minutes 

Materials:   Ball of yarn or string; candle and other significant objects for center of peace 
circle; object to use as a talking piece (a stick, stone, Native American talking 
stick or rain stick, etc.) 

Preparation:  Read about using peace circle with middle-school youth at  
http://peacecircles.com/peace-circles/middle-high-school/.  
If possible, place in the center of the circle objects such as photographs,  
a candle, or other things that are meaningful to the group. 

Icebreaker: Participants stand in a circle, and one 
person holds the ball of yarn. That youth says the 
name of a person he or she goes to for support, 
and then tosses the ball to another person while 
holding on to the piece of yarn itself. This contin-
ues until everyone in the circle has caught the 
ball of yarn. The “web” formed between all mem-
bers illustrates the network of support people in 
participants’ lives. 

Activity Steps: Tell group members that they are go-
ing to create a “peace circle” together. Explain 
that peace circles have been used by many differ-
ent cultures for thousands of years. Point out that 
the idea is to sit together in a group where every-
one is equal, no one is better than anyone else, 
and all are connected to one another. Say that, 
in peace circles, people have celebrated, found 
solutions to problems, or built community. Briefly 
review the guidelines for the peace circle:

• A “talking piece” is passed around, whoever 
has it talks, and everyone else listens

• Participants speak honestly about their story, 
their experiences, and their feelings

• Everyone listens respectfully, with compas-
sion, and with an open mind 

• Group members allow everyone to speak and 
participate equally

• Participants agree to keep confidential every-
thing that is shared in the circle

Say that the theme of the peace circle is giving 
and getting support. Explain that participants 
can share about important relationships in their 
lives—people important to them that they identi-
fied in the icebreaker—or they can talk about the 
people they themselves support. Point out that 
they can talk about the kinds of relationships they 
would like to have in their lives or how they envi-
sion a greater sense of caring and support in their 
families, among friends, at school, at the Club or 
in the community. Tell them that you will speak 
first to lead the way.

IV. BEING AWARE OF  
THE DANGERS OF GANGS 

C. Getting and Giving Support
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Wrap-up: After the peace circle, thank the group 
and remind them that everything they shared will 
be kept confidential. 

Adapting for different age groups: This process is 
used successfully with people of all ages, so 
younger group members will be able to participate 
as easily as older members. If the group has a 
wide range of age levels, you may want to have a 
group for younger members and a group for older 
members.  

Extending the activity: Encourage participants to 
continue to think about people who can support 
them or people they can go to for help if needed: 
friends, family members, adults at school or at 
the Club.

KEY LEARNING

Giving and getting support is an important part of family, friendship and community.
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IV-A: Reasons Youth Join Gangs

1. Protection 

2. Identity – “I am somebody special”

3. Excitement

4. Respect 

5. Belonging/like a family

6. Power

7. Loyalty

8. Family problems at home

9. Money/ability to buy stuff

REASON DESIREE DESMIN
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SOURCE

Youth Communication, http://www.youthcomm.org/topics/gangs/I_Want_Out_of_My_Gang_’Family’. 
html?story_id=FCYU-2012-01-04b. 

IV-A: My Gang Family  
(Desiree — Part 1)

At age 13, I got fascinated with the gang mem-
bers in my neighborhood. About 20 of them—big, 
built Latino and black guys, plus a few girls—
played handball in a small park near my home. 
They had tattoos, and they walked as if they were 
untouchable.

In that neighborhood, being untouchable and 
feared earned you points and it attracted me. I 
liked the respect they got from people and how 
they protected each other. They always had each 
other’s backs. If one of them needed to go some-
where, they would all go with him to make sure 
that he was safe. If one had a fight, they all fought. 
They seemed to me like a family.

I hung out in the park by myself, watching them. 
After two weeks they started to ask me where I 
was from, what school I went to, and other gener-
al questions.

Meanwhile, things weren’t good at home with my 
own family. My parents didn’t try to understand 
me. It was a strict household. My parents were al-
ways right and I was always wrong. They wouldn’t 
stick up for me even when I got in trouble at 
school. They never really took the time to listen 
to my problems; instead they criticized me. They 
never tried to understand where I was coming 
from or asked me if something was bothering me.

One girl was in the park all the time. She looked 
about 17 years old. The other girls followed every-
thing she did, like they feared her. She looked like 

a model, and she always wore designer clothes. 
She would sit next to me at the handball courts 
while I told her what was bothering me at home 
and at school. She listened to me and comforted 
me. I had no one else to talk to.

She turned out to be the leader of all the girls in 
the gang. One day, she said, “We have a meeting 
tomorrow and you can come and check out what 
we’re about and I promise you won’t be disap-
pointed. We’re like real sisters.” I said, “I’ll be 
there.”

When I got to the meeting, she introduced all the 
girls. She said, “We’re all about loyalty, respect, 
honesty and unity. We encourage everyone to go 
to school and do the right thing, and we’re always 
by each other’s side through times of adversity, 
like a real family.”

I had heard of gangs where you had to do awful 
things to be included. “What do I have to do?” I 
asked. She said, “You just have to hold your own 
and live by our laws. Make sure nobody ever tries 
to bring you down, and never back down from a 
challenge because we fear nobody.”

It sounded too easy: I knew at the end of the day 
it was still a gang and sooner or later I would en-
counter violence and dangerous situations. But it 
sounded like the other gang members would risk 
themselves for me, too, and it sounded exciting, 
so I said, “Okay, I’m in.” 
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SOURCE

Youth Communication, http://www.youthcomm.org/topics/gangs/Finding_Redemption.html?story_ 
id=FCYU-2011-07-21.

IV-A: Why I Joined a Gang   
(Desmin — Part 1)

When I was 14, I learned about Stanley Williams, 
or “Tookie,” as he is known, for the first time. 
He caught my interest. Tookie helped start and 
then lead a street gang called the Crips in South 
Central Los Angeles—a gang that has now spread 
across the country. 

Back then, I was most interested in Tookie be-
cause I was getting into the gang lifestyle, too. 
Growing up in the Bronx, that’s all I was around. 
I didn’t want to stand alone because that meant 
being a victim. Those are the people who are tar-
geted for getting beaten up or robbed. It’s like 
being in a jungle—unless you belong to a pack 
you become food for the pack. Kids in my neigh-
borhood who weren’t part of a gang were bullied, 
criticized, and sometimes robbed. I didn’t want to 
become a victim; I wanted to be strong and feared 
and respected. 

It seemed cool having a strong group who would 
follow me, giving loyalty to the same gang as me. 
I loved the idea of having status so people in the 
street or gang would know who I was and be afraid 
of me. Status meant power and control in the 
gang. It would give me courage and the chance 
to be a leader.

Tookie seemed to have leadership, wisdom, pow-
er and confidence—he was able to organize a 
gang that dominated the other street gangs. Took-
ie had people fear him, respect him, hate him, but 
at the same time love him.

And, at age 14, fighting and guns were cool to 
me. I know it’s not cool to kill people, but having 
a gun feels powerful. I thought it was a way to be 
known and well-respected, to let people know I’m 
nothing to mess around with.

At that time I had just moved to Harlem and I felt 
left out and alone. My family was all spread out, 
and I didn’t even know where my father was. I 
didn’t have anything or anyone. The gang culture 
was life to so many kids there. It was what they 
did for excitement and fun—either joined gangs or 
played ball. Since I hated losing and I wasn’t re-
ally a ball player, I did the gang lifestyle. Tookie’s 
gang lifestyle had made him famous, like an NBA 
superstar. He was like a Kobe or a LeBron. I saw 
an opportunity to stand out and to be somebody 
special.
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IV-B: My Gang Nightmare  
(Desiree — Part 2)

I quickly saw the true colors of the gang. I wasn’t 
encouraged to do well in school at all. My first 
week, I was already getting calls from gang lead-
ers to leave school to go fight and drink in the 
morning. The only point was to prove that they 
could control me. Their lives revolved around fight-
ing enemies and claiming territory on the streets 
so everybody would know we ran things.

Three weeks into my initiation, we were all in the 
house where we used to hang out, when they de-
cided to bring out the liquor. At that time I had not 
ever drank alcohol, but they egged me on to drink 
more and more. The next morning I woke up on a 
bed in one of the rooms. I turned to my right and 
saw two of my “brothers” passed out as well. Ev-
erything was a mess, with things thrown all over 
the floor. I had no memory of what had happened 
the night before. 

Two weeks after the drunken party, they had me 
stab my first victim. He was a male from a rival 
gang, and I got the order from the head of the 
gang. It was like they were testing me. They want-
ed to see what I was about since I was new. The 
guy was scared when I approached him on an 
empty street around 3 a.m. I pulled out my blade 
and shoved it into his stomach, but it didn’t go 
deep enough to kill him, and he ran away with 
blood trickling down on the street. I was so star-
tled at what I had done that I started running away 
too. I had had fights in my life, but never one that 
involved a knife. I felt bad about what I’d done at 
first. But then my sisters told me they watched 
from up the block and they were impressed, and 
I felt some pride. After that, I had no problem get-

ting down and dirty for my family. I even started 
feeling a thrill from hurting people. The more vio-
lence I did, the less I cared about anyone outside 
my gang.

My brothers and sisters boosted my ego the more 
I put in “work.” The gang members would praise 
me for taking down enemies in the street, and 
with that came the reward of higher ranking. Al-
though I wasn’t the highest rank, I was definitely 
working my way there. I also thought I was gaining 
loyalty, that my gang brothers and sisters would 
do the same for me when I had problems with 
anybody. But in reality, I was less safe. Now I had 
a lot of problems with the other girls. I always had 
to have a weapon because I didn’t feel safe at all.

I got arrested multiple times for committing acts 
of violence. The last time, I took the blame for 
an assault that I didn’t do. That got me sent be-
hind bars for three years upstate in juvie. Being 
kept away from the world really made me realize 
what I had gotten myself into. While I was locked 
up for doing what they wanted me to, my gang 
“brothers” and “sisters” never sent one letter or 
visited. When I would call them they would hang 
up on me. 

Gang life wasn’t anything like what they said it 
would be. I gave it my all; I shared everything I 
had with them, helped pay their bail, and cut off 
everything and everyone that didn’t have anything 
to do with my gang affiliation. In exchange, I lost 
my freedom, my education, got myself a criminal 
record, and hurt my parents. 

SOURCE

Youth Communication, http://www.youthcomm.org/topics/gangs/I_Want_Out_of_My_Gang_’Family’. 
html?story_id=FCYU-2012-01-04b. 
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IV-B: Why I Want to Leave the Gang  (Desmin — Part 2)

I admired Stanley “Tookie” Williams (founder of 
the Crips), and I admired his violent past when 
I first got involved with gangs. I also felt his pain 
and struggle. His pain was from the demons with-
in him. Tookie seemed to be fighting them off, try-
ing to see what was right, but the demons weren’t 
allowing him to. I, too, struggle between my good 
and my bad sides. It’s like I want to do good, but 
my ego won’t let me.

But one day Tookie was arrested for killing an en-
tire family in a Los Angeles motel during a rob-
bery. He was convicted of those murders plus 
one more. This got my attention: Tookie, who had 
been my hero, was convicted of multiple murders 
and wound up on death row. 

The most interesting thing about him is that he 
completely changed his ways on death row and 
spoke out against gangs and violence. During 
the time he was waiting to be executed, Tookie 
found redemption. Redemption is when a per-
son forgives himself for his past and turns his 
lifestyle around. He became an anti-gang activist 
who wanted to prevent kids from joining gangs. 
He realized the violent way he’d been living was 
a big mistake and in his heart he wanted forgive-
ness. He wanted to erase what he started: a path 
of gang destruction. 

I admire the changes he made. Tookie didn’t call 
it quits. It would’ve been easy to give up while on 
death row, to believe you had nothing to live for 
as you sat in a cell, scheduled to die. That could 
break your spirit. But Tookie had faith and ana-
lyzed his situation to make a change for himself. 
Tookie knew the path he’d created was a path to 
nowhere in life. So he turned away from that path, 
which is amazing to me.

After several years, Tookie was executed by lethal 
injection. During his memorial service, his last 
words were played from a tape recorder: “The war 
within me is over. I battled my demons and I was 
triumphant.”

I don’t admire the life of gangs anymore. What 
changed my mind was realizing that everybody in 
a gang does the same thing Tookie did; they be-
come statistics of the gang lifestyle, dying over 
their set, who killed whom, the color of their flag. 
It is history repeating itself. Now I sit back and re-
flect on what I’m doing, where all of this is going. 
Sometimes I wonder if it will be prison. Change 
only starts when you’re ready to make it. Tookie 
showed me you don’t want to wait too long. You 
don’t want to wait until you’re on death row, fac-
ing life behind prison walls, or worse, in a casket.

SOURCE

Youth Communication, http://www.youthcomm.org/topics/gangs/Finding_Redemption.html?story_ 
id=FCYU-2011-07-21.
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IV-B: What Happens If You Join a Gang?

SOURCE

gangfree®.org, http://www.gangfree.org/gangfree/gang_facts_happens.html. 

You will lose your freedom and your identity. Gangs will 
want you to follow their rules. You won’t be able to 
think for yourself and do what you like. You will be 
forced to do things that are dangerous or cruel, 
and will be punished if you don’t.

You can get injured or killed by gang violence. Imagine 
living the rest of your life in a wheelchair because 
you got shot or stabbed in gang violence. Or imag-
ine your family’s tears if you die young because 
you were involved in a gang.

You might start using drugs or alcohol. Gangs are sur-
rounded by drugs and alcohol, and all sorts of 
unsafe and illegal things. Just imagine the peer 
pressure you will face to start using drugs and 
drinking.

You will commit crimes or hurt people. Gangs will order 
you to commit crimes, like selling drugs, robbing 
people, or stealing cars. They will order you to 
hurt innocent people, or rival (enemy) gang mem-
bers. There will be no way to say no.

You will get arrested. You will most likely end up get-
ting arrested. This will give you a criminal record 
that can make it hard to get a job later in life.

You can spend time in jail. In many states, juveniles 
who commit serious crimes can be tried as adults 
and receive the same punishment, including serv-
ing time in an adult prison. 

You will put your family in danger. Imagine if your fam-
ily member got injured or killed because you were 
in a gang. It could be your mother, father, sister, 
uncle, cousin, grandma—or your new baby broth-
er. Your family’s house could become a target for 
drive-by shootings.

You lose your education. Most gang members drop 
out of school, which means there no higher edu-
cation, making it hard to find a job. 

You close the door to your future. There is no happy 
ending when you join a gang. It’s really hard to 
get out of a gang. You are likely to be involved in 
crime for the rest of your life.  

Here are the things you lose if you join a gang:



Program Resource Guide    59

IV-B: My Most Important Values
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NOTE

This activity gives youth the option of using social media to communicate their anti-violence message 
to a broader audience. If they choose this option, make sure they follow BGCA’s social-media policies 
and procedures. 

Learning Outcomes: Identify ways to communicate an anti-violence message; recognize personal 
leadership skills; understand one’s role in making change; be aware of  
responsibilities of a contributing citizen

Competencies:   Accountability to self; assertiveness; communication; cooperation/    
collaboration; decision-making; dependability; engaging/connecting;    
leadership; problem-solving; responsibility; supporting/helping others

Time:  Ongoing 

Materials:   Flip-chart paper, colored markers, computers, Internet connection 

Preparaion:  Preview the suggested sites in preparation for discussing with the group. 

Introduction Ask youth to think about ways they 
might be able to share their learning about youth 
violence prevention with family members, friends 
and people they know—and the broader commu-
nity. Tell them that their challenge is to select and 
design a project that will communicate a mes-
sage to help youth avoid violence. Remind them 
that the project should include the contributions 
of everyone in the group. 

Point out that technology is an essential part of 
our daily lives, and we rely on various forms of 
technology for information, connection and fun. 
Suggest to group members that the project they 
design will utilize technology to communicate their 
message to a broad audience.  

Creating the Project: Ask participants to form 
several smaller teams (or assign teams). Instruct 
them to brainstorm two or three ideas to use 
technology to communicate their message. After 
each group has brainstormed, encourage teams 
to do some online research to explore their ideas 
further. Suggest they visit sites such as these:

• The NAF/Pearson Foundation Digital  
Storytelling Project  
(http://pearsonfoundation.org/NAF) 

• What Kids Can Do  
(http://www.whatkidscando.org/index.asp)

• Great Student Work (http://www.bobpearl-
man.org/BestPractices/StudentWork.htm) 

Bring the group back together, and ask a spokes-
person from each group to share its ideas. Write 
each group’s ideas on a flip chart. Encourage 
discussion, and add to the list as needed. If not 
already on the list, suggest group members con-
sider approaches such as:

• Develop and write a blog on youth violence  
prevention (using LiveJournal, MySpace,  
Blogger or Facebook)

• Create a Twitter account with a stream of  
anti-violence messages

• Create a series of video interviews related to 
the topic

V. DESIGNING A STREET SMART 
PROGRAM 

A. Sharing Learning with Others
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• Use digital storytelling to communicate through 
short documentaries

• Create print and web-based materials to be 
posted around the community

• Develop an informational website for others in-
terested in violence prevention strategies.

• Create a toolkit to promote an anti-violence 
message

• Use Padlet (http://www.padlet.com) or anoth-
er tool to create digital posters

• Write a letter to the community about safety 
and make it into sketch notes, a word cloud or 
another piece of digital art

• Create a social media (Facebook) page with an 
anti-violence message

• Create a PSA, commercial or short movie (us-
ing tools such as MovieMaker or Wondershare 
DVD Slideshow Builder)

Have group members discuss and agree upon a 
project they will create. Ask youth to:

• Write up a brief summary of their project: what 
they intend to do, the audience, how long it will 
take and what it will cost

• Present the idea to Club administrators for  
approval

• Determine what resources they need to carry 
out the project

• Decide who can guide and support them in the 
project (parents, family members, mentors, 
volunteers, business managers, professors, 
other community leaders)

• Form committees to carry out different tasks 

• Decide on a target completion date

• Identify when and how they will work on the 
project

• Develop a schedule, and assign activities to 
each committee         
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EXTENDED PROGRAM 
ACTIVITIES
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Learning Outcomes: Identify similarities and differences between people; acknowledge personal 
strengths; appreciate the value of being a unique individual  

Competencies:   Cultural competence; empathy; personal identity; self-awareness; self-esteem/
positive self-regard 

Time:  45 minutes 

Materials:   Flip-chart paper, colored markers, brown paper lunch bags, masking tape, 
heavy card stock, scissors, pens/pencils 

Preparation:  Make a copy of “Who Is Just Like Me?” for all members. 

 Copy the “What’s Cool about You?” cards onto heavy card stock and cut apart. 
Make enough copies so each youth has one for each other member in the 
group. (For example, if you have 12 youth in the group, each member will need 
12 cards; so you will make a total of 144 cards.)

Icebreaker: Distribute copies of “Who Is Just Like 
Me?” to all youth. Tell them to first fill in their an-
swers for each of the items on the list, and then 
walk around to find someone else who has some 
of the same answers. When they do, they should 
place that person’s initials in the box.

Activity: Invite members to talk about how many 
others they found with similar and different re-
sponses. Discuss the ways in which people are 
alike and different. Ask youth to consider what is 
good about being similar to others and different 
from others.  

Ask members to decorate the brown paper lunch 
bags, put their names on them, and tape them on 
the walls around the room. Distribute the “What’s 
Cool about You?” cards, and tell youth to use the 
cards to write a positive comment about each of 
the other group members, something they think 
is cool about that person. Remind youth that what 
they write should be an interesting characteristic 
of the person, not their physical appearance or 
something they have. Instruct youth to place their 
comments in that individual’s brown bag taped on 
the wall.

Before letting youth see the comments in the 
bags, ask them to consider a personal quality that 
they really like about themselves, something they 
are proud of. Point out that it can be a strength 
(something they are good at) or an important 
quality (like kindness or compassion). Instruct 
them to write this on the remaining “What’s Cool 
about You?” card and sign it. Now allow members 
to retrieve their brown paper bags and take a few 
minutes to read the comments their group mem-
bers wrote. After youth have had a chance to read 
them, invite volunteers to talk about any surpris-
es. Discuss how the combination of qualities they 
have make them special and unique, different 
from all other people in the world. 

Wrap-up: Discuss with youth how it felt to write 
something positive about someone else, and how 
it felt to receive positive comments from others. 
Ask them to decide what is more important: how 
they feel about themselves or what others think 
about them? Remind youth that, although it is 
great to hear good things from others, what mat-
ters most is how they feel about themselves—
and their ability to acknowledge their personal 
strengths and qualities. 

I. VALUING YOURSELF AND OTHERS 
A. What’s Cool about You
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Adapting for different age groups: It may be easier for 
younger members to think of an adjective or short 
phrase that describes another person (such as 
“sweet,” “happy,” or “friendly”). With young mem-
bers, you may want to have each wear a paper 
plate taped to their back. As they mingle, write a 
word or phrase on each other’s plates. Have them 
keep the plates on their backs until you tell them 
that it is okay to read them.        

Extending the activity: Encourage youth to keep their 
paper bags and read the comments from time to 
time. You may want to create a bulletin board 
where each participant can post a photo with the 
“What’s Cool about You?” cards nearby. Make 
sure they highlight the card with the strength or 
comment they identified for themselves so that it 
stands out from the rest. 

KEY LEARNING

People are alike in some ways, but each person is unique in his own way. You can appreciate what is 
unique in each individual.



Program Resource Guide    67

Learning Outcomes: Become aware of stereotypes; appreciate the importance of diversity; rec-
ognize that all “differences” are equal in value; acknowledge the upside and 
downside of belonging to different groups

Competencies:   Cooperation/collaboration; cultural competence; group identity; sense of   
belonging; valuing others 

Time:  45 minutes 

Materials:   Magazines, scissors, glue sticks, paper, colored markers, pens/pencils, mask-
ing tape (Optional: computers and Internet access)

Preparation:  Select and cut out photos from magazines of young people in different groups 
(racial, ethnic, religious, ability, class, sexual orientation, etc.). Attach each 
photo to the top of a blank page, leaving plenty of room to write at the bottom. 
Make enough so each participant can have one.

Icebreaker: Distribute photo pages to participants. 
Explain that they are to: 1) quickly write their first 
impression of the person/group in the photo at 
the very bottom of the page; 2) fold up the paper 
so others cannot see what they’ve written; and 3) 
pass the paper on to someone else. Ask youth 
to keep passing pages rapidly until everyone has 
seen each one.

Activity Steps: Ask volunteers to read the state-
ments aloud. Discuss whether youth agreed 
in their impressions of the people/groups and 
where the differences occurred. Ask participants 
whether they think the people pictured see them-
selves as others see them. Challenge youth to 
talk about how accurate other people’s impres-
sions of a group are. Ask youth if they know what 
“stereotype” means, and remind them that a ste-
reotype is an incorrect way of thinking about a 
person or group that is unfair because we cannot 
know people by their appearance. 

Ask participants if they can remember a time when 
they felt different from others or a time when peo-
ple acted as if they knew them because of the  
color of their skin, ethnic background, etc. Dis-
cuss why diversity is important and how it makes 
the world more interesting and exciting.

Show participants “Sample Mind Maps,” and ex-
plain that each of them will create a similar map 
that illustrates the groups they belong to (such 
as friendship groups, groups at school, church 
groups, BGCA, etc.). Explain that there is no set 
format, but the idea is to place their own name 
in the center and to write near that some of their 
personal qualities, especially those that they re-
member from the earlier activity. Instruct them to 
then show different group relationships off from 
the center, like branches on a tree, and to write 
a few qualities of each group. Qualities can in-
clude what people in these groups are interested 
in, how they tend to behave when and how they 
get together. Encourage youth to be creative and 
imaginative in drawing their maps.

Hang participants’ group identity maps on the 
wall. Give participants different colored markers, 
and ask them to walk around and look at each 
other’s maps to see if there are groups they 
themselves belong to and, when they see one, to 
place a dot or star next to the group name. (Note: 
If youth are reluctant to have their maps marked 
up, youth can write their names on small post-it 
notes in different colors and attach them to the 
maps.) 

I. VALUING YOURSELF AND OTHERS 
B. Where Do You Fit?
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Invite participants to gather with those who have 
the same group affiliations. In these informal 
gatherings, ask youth to decide which aspects 
of their own identity fit with the group and which 
do not. Encourage youth to consider whether the 
group supports their individuality.

Optional: Youth can also use one of the free 
mind-mapping sites to create their mind maps 
(you may want to try http://www.wisemapping.
com/ or https://bubbl.us/). Online tools are fun 
for participants, but it is important to keep them 
focused on the main idea of the activity—the 
meaning of group relationships and group identity 
in their lives.

Wrap-up: Talk about how it feels to belong to a 
group, how groups often provide protection and 
loyalty, and how group members often stand up 
for one another. Ask youth to consider what the 
potential downside is of belonging to a group. 
Discuss whether there are aspects of our identity 
that we have to give up in order to fit into a group. 

Adapting for different age groups: To make this activi-
ty accessible for younger members, use balloons 
and post-it notes. Ask each participant to write 
his or her name on a balloon, write the names of 
several groups they belong to on post-it notes, 
and stick the post-its on their balloons. Instruct 
youth to move around the room looking at what 
others have written on their balloons and to look 
for groups they have in common with other mem-
bers. Invite them to gather with others who have 
the same group affiliations and to talk about what 
they are interested in, how they tend to act, and 
when and how they come together as a group.  

Extending the activity: Ask group members to keep 
their identity maps and add to them as they con-
sider different groups they belong to. Encourage 
them to identify the qualities of those groups that 
are most similar to and most different from how 
they see themselves.

KEY LEARNING

People join groups to belong or have someone stand up for them. Being part of a group is positive 
when it supports your individuality.
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I-A: Who Is Just Like Me

Birthday month

State (or country)  
in which I was born

Favorite subject in school

Color of eyes

Favorite recording artist

Number of brothers/sisters

Sport I enjoy

Favorite activity

Grade in school

Favorite movie

TOPIC MY ANSWERS INITIALS
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I-A: What’s Cool About You?

What’s Cool about You?

What’s Cool about You?

What’s Cool about You?

What’s Cool about You?

What’s Cool about You?

What’s Cool about You?

What’s Cool about You?

What’s Cool about You?

What’s Cool about You?

What’s Cool about You?
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I-B: Sample Mind Maps
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Learning Outcomes: Connect decisions and outcomes; recognize snap decisions and their  
consequences; become aware of impulse control

Competencies:   Accountability to self; personal power; responsibility; self-control 

Time:  45 minutes 

Materials:   Construction paper, scissors, colored markers, masking tape 

Preparation:  Create 20 circles (approximately 8” in diameter) from construction paper and 
write a number from 1 to 20 on each circle. Mark off an area with masking 
tape approximately 10 feet x 10 feet. Take the numbers within this area in a 
random pattern, but close enough for participants to jump from one to another 
(do not place the numbers in sequence). 

 Set up two groups of chairs facing one another.

 Copy the “Make or Break Snap Decisions.”  

Icebreaker: Show youth the area you have marked 
off with numbered circles. Tell them they must 
move quickly through the numbered spots in 
reverse numerical order, one person a time. 
Demonstrate moving through the numbers with-
out stopping too long on any of them. 

Activity Steps: Ask participants how easy or chal-
lenging it was to jump quickly from one number to 
the next. Discuss what happened if they jumped 
quickly without looking or thinking about where 
they were going. Ask group members if they know 
what “impulse control” refers to. Tell the group 
that impulse control is about choosing how you 
want to respond to a situation rather than just re-
acting. Remind youth that something that seems 
good in the moment often may result in negative 
consequences. 

Ask youth if they have ever made a decision that 
did not turn out the way they thought it would. 
Invite volunteers to share a few examples. Dis-
cuss what it means to make a “snap” or impulse 
decision and what can happen (could result in un-
safe/risky behavior; hurting yourself or someone 
else; being unfair, dishonest or disrespectful; do-
ing something you know is wrong). 

Tell participants that they are going to take a look 
at some situations in which a snap decision is 

likely to be made. Give an example: “A classmate 
calls you a name, and you react by calling him or 
her a name. You both get detentions and are sent 
to the principal’s office.” 

Divide the large group into two teams and ask 
them to sit facing one another. Tell groups that 
you will read aloud a situation. Members of Group 
A will consult with each other and determine 
how to react with a snap decision. They will then 
identify the resulting consequences. Members of 
Group B will consult with one another to give a re-
sponsible alternative reaction or response to the 
situation and describe the outcome resulting from 
that choice. Each group then has to argue for its 
choice and prove to the others why it is the best 
alternative. 

Read the situations on “Make or Break Snap  
Decisions.” Give teams time to debate with each 
other as they respond to the various situations. 
Members of Group A will become increasingly silly 
as they argue for a response that can only result 
in negative consequences.   

Wrap-up: Ask youth to consider how they usual-
ly make decisions, whether they act on impulse 
or take time to think through a choice. Remind 
them of the positive characteristics they learned 
about themselves in the earlier activity, and ask 

II. MAKING GOOD DECISIONS 
A. Avoiding Snap Decisions
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each participant to think of a personal quality that 
can help them make better decisions (such as 
patience, intelligence, consideration for others, 
honesty, etc.). Invite volunteers to share their 
qualities with the large group.  

Adapting for different age groups: Have younger mem-
bers stand in a line facing you and, after you read 
aloud a statement, give them a minute to think 
about it. Then, read the corresponding response 
(below). Instruct participants to take a giant step 

backward if it is a snap decision (indicated by *) 
and to take a giant step forward if it is a respon-
sible decision. Discuss the various responses to 
make sure participants understand why the im-
pulse decisions are risky.

Extending the activity: Encourage youth to write 
down the personal quality they identified and car-
ry it with them as a reminder of a strength they 
can call on when asked to make decisions.

KEY LEARNING

Snap decisions often result in doing something unsafe, wrong or hurtful. Impulse control is choosing 
how you respond, not just reacting.

Situation 1
You decide to skip practice and get a ride with your friend’s mom.*

Situation 2
You say you have to clean house, but can go to the movies the next day.

Situation 3
You let Sheila copy your test answers.*

Situation 4
You show your mom your report card, even though you know she’ll be upset. 

Situation 5
You jump right in, without looking to see how deep the water is.*

Situation 6
You tell Dana you can’t get in the car with someone who has been drinking.

Situation 7
You go along anyway and hope for the best.*

Situation 8
You yell, “I wasn’t talking! You always blame me!”*

Situation 9
 You think about it, decide you don’t want to smoke, and tell your friend “no.”

Make or Break Snap Decisions
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Learning Outcomes: Become aware of different decision-making styles; recognize what drives  
decisions; acknowledge that empowered decisions are driven by values

Competencies:   Accountability to self; personal power; responsibility; trustworthiness 

Time:  45 minutes 

Materials:   Poster board, colored markers, masking tape, string, scissors  
(Optional: computers and Internet access)

Preparation:  Make signs for “Agree” and “Disagree” and post them in opposite corners of 
the room. Run a string diagonally from one corner to the other. 

 Post a piece poster board with the words “Options,” “Consequences,”  
“Values.” 

 Copy the “What Would You Do?” scenarios strips and cut apart. 

 After the activity, post a copy of “How Did You Do?”  
(p. 103 in Tools and Resources section). 

Icebreaker: Tell youth you will read some state-
ments aloud, and they will decide quickly if they 
agree or disagree with them. Point out the two cor-
ners with the signs “Agree” and “Disagree” and 
the string running between them. Let youth know 
that they can signal their agreement or disagree-
ment with each statement by positioning them-
selves in either corner or somewhere between the 
two (without talking). Read the statements aloud 
from “What Matters to Me?”. 

Invite volunteers to talk briefly about the choices 
they made about where to stand, particularly any 
surprises for them in the things they valued. 

Activity Steps: Tell participants that they are going 
to learn how to make better decisions. Ask them 
to brainstorm a list of reasons that youth often 
make the decisions they do (such as feeling pres-
sured; wanting to fit in; not wanting to disappoint 
others; not wanting to appear uncool; not want-
ing to admit a mistake; going along with others 
instead of thinking for oneself; believing nothing 
bad can happen). Invite a few volunteers to talk 
about what can happen when youth make deci-
sions for these reasons. Discuss how these mo-
tivations can sometimes keep them from having 
the things they value, the things that really matter 
to them. 

Ask youth if they know what inactive decision 
making is (failing to make a choice at all); ask 
if they can guess what reactive decision making 
is (being easily influenced by others or allowing 
others to make decisions for you). Introduce the 
idea of empowered decision making. Say that be-
ing empowered means feeling a sense of control 
over behaviors and decisions. 

Point to the poster you prepared. Say that empow-
ered decision-making involves these steps:

• Explore the OPTIONS

• Identify the CONSEQUENCES

• Consider your VALUES

Divide the large group into four small teams. Give 
each team one of the “What Would You Do?” sce-
narios. Instruct team members to read the scenar-
io and work through the steps in the empowered 
decision-making process in order to make a deci-
sion. Point out that team members may have dif-
ferent opinions based on their individual values, 
but the team needs to work together to come to a 
decision. Say that each group will then present a 
brief skit to illustrate its choice and the reasons 
they made the decision they did. 

II. MAKING GOOD DECISIONS 
B . Your Decisions – What Drives Them?
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Optional: Youth can also use one of the free com-
ic-strip sites to draw their own comics to illustrate 
the decision their group has made (you may want 
to try http://www.toondoo.com/or http://www.
makebeliefscomix.com/Comix/). Online tools are 
fun for participants, but it is important to keep 
them focused on the decision-making process.

Wrap-up: Discuss how it feels to use this process 
for making decisions. Ask group members to talk 
about what is positive about the model and what 
is challenging about it. 

Adapting for different age groups: With younger mem-
bers, you will have to coach them through the 
decision-making process. Ten- and 11-year-olds 
are especially prone to doing what their peers are 

doing, but they also are externally focused, so 
they may respond to these scenarios with what 
they believe is the “right” answer. If you read the 
scenarios aloud to them, helping them to identify 
the alternative choices and discussing how each 
aligns with their values, they will be able to see 
that there are different possible decisions. 

Extending the activity: Encourage youth to use the 
empowerment decision-making model for simple 
decisions they make throughout the week. Point 
out the feedback chart you have posted; explain 
that when they return they will check off the box 
that best fits how they are doing using the model. 
Explain that this is not a competition, but a way 
for them to keep track of their progress in learn-
ing a new skill. 

KEY LEARNING

Empowered decision-making means exploring the options and consequences and considering how 
these match your individual values. 
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II-A: Make or Break Snap Decisions

Situation 1
You have basketball practice after school, but today you just feel like going home.  

Your best friend Marisa is getting picked up by her mom, and they offer you a ride home.

Situation 2
Your mom has to work on Saturday, and she asks you to clean the house while she’s at work.  

You start to clean, but then your friend stops over and asks you to go to the movies.

Situation 3
Sheila didn’t study for an upcoming exam, and she asks you to let her check her answers  

against yours during the test. She assures you that the teacher won’t catch you.

Situation 4
You get your report card, and the grades are lower than you’ve ever received.  

You know your mother will ask about grades when you get home. 

Situation 5
You and your friend Sam come across a lake while out hiking on a Saturday. There’s a rope  

tied to the branch of a tree that hangs over the lake, and Sam wants you to try it first.

Situation 6
Dana tells you that her older brother is home from college and will give you two a ride. When you 

open the car door, you smell alcohol and there’s an open beer can in the cup holder.

Situation 7
After school, you’re hanging out with friends when they decide they want to go to the mall.  

They invite you to come along, but you know one of them has been in trouble for shoplifting.  

Situation 8
The teacher wrongly accuses Thomas of talking while she was talking.

Situation 9
You are with a bunch of friends at the movies and, while standing around afterwards,  

one of your friends suggest you have a cigarette. 

#
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II-B: What Matters to Me?

1. I value independence.

2. I want to have fun.

3. I don’t want to make my parents mad.

4. I care about staying safe.

5. I like spending time with my friends.

6. I want to make my own decisions. 

7. I want my parents to have an open mind.

8. I want my parents to trust me.

9. I like making decisions on my own.

10. I like feeling good about myself and the choices I make.

11. Good character is important to me.

12. I want my parents, teachers and others to respect me. 

13. Doing what my friends are doing is more important than anything.

14. I want my parents to respect my privacy.

15. I just wish my parents would leave me alone.

16. It’s important to me not to hurt other people.

17. I want my parents to be proud of me.

18. Sometimes I want my parents to tell me “no.”

19. I care what my parents think of me.

20. I want my parents to know they can count on me.
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II-B: What Would You Do?

1
Mike is in the 9th grade and is excited about the beginning of football season.  

He has already bought a ticket to the first game Friday night and has made plans to 
meet his friends there. On the night before the game, Mike’s parents tell him that 

something unexpected has come up and they need him to stay home with his 6-year-
old brother Friday night. They know Mike has made plans to go to the game but feel 
that he will have a chance to attend many more games during the year. Mike’s par-

ents will let him make the final decision. 

2
Chris is in the 8th grade, and he gets above average grades in all his courses except 
science. He loves to play basketball and hopes to play in high school next year, but 
the high school coach says that all athletes must pass all their classes in order to 

play a sport. This summer, Chris can take a summer science course that will help him 
in science. He also has the chance to go to basketball camp, but it is at the exact 

time as the science course. Chris has two weeks before he has to sign up for either 
the basketball camp or the summer science course. 

3
A not-so-popular student has invited Julie, a 7th grader, to a girls-only sleepover birth-
day party on Friday night. But on Wednesday, Julie gets an invitation to a boy-girl party 

for the same Friday night, and most of the popular students in school will be there. 
Julie has wanted to become friends with some of these people for a long time. After 
talking with her friends, Julie realizes that most of them will attend the boy-girl party.

4
Meredith is an 8th-grade student and she has been looking forward to a camping trip 
with her friends this weekend. Friday, after school, her best friend Al asked her if she 
could do a favor for him this weekend. Al wanted Meredith to do his paper route for 
him because he had a doctor’s appointment. If he missed a day not doing the route, 

he would be fired, and he really needs the job.

#
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Learning Outcomes: Recognize that racism and other forms of prejudice exist; become aware of 
positive strategies for responding to racism 

Competencies:   Accountability to self; assertion; cultural competence; interpersonal    
competencies; personal power; self-control; self-esteem/positive  
self-regard; standing up for self/others

Time:  45 minutes 

Materials:   Computers and Internet connection, flip chart and markers, heavy cardstock, 
scissors, push pins, tape, pens/pencils

Preparation:  Copy the “Anti-Racism Backpack Cards” onto heavy cardstock and cut apart 
(make enough so that each of the teams has at least 10 cards). Prepare one 
flip-chart page with the heading, “How Can I Deal with Racism as an Individu-
al?” and another with the heading, “How Can We Combat Racism in our Soci-
ety?” and post them in the room. 

 Preview the videos, “Shades of Youth – Youth Speak on Racism, Power &  
Privilege” (https://www.youtube.com/watch?v=STgtyvAjs-Q) and “Teaching 
Youth about Racism” (https://www.youtube.com/watch?v=8E4GnLGBpJc)  
in preparation for showing them to the group. 

Icebreaker: Ask youth to line up shoulder-to-shoul-
der in a straight line. Read the statements from 
“Forward and Back” in random order, instructing 
them to take one step forward or back based on 
their responses. Make sure there is enough room 
for youth to take multiple steps forward and back, 
depending on answers. After the activity, discuss 
which youth took the most steps forward. Explain 
that white people automatically have certain ad-
vantages based on being white, advantages that 
people of color do not have. Make sure youth un-
derstand that white people, even if they are not 
aware of it, benefit from these advantages. Transi-
tion to the activity by telling youth that today they 
will explore stereotyping and race in more depth. 

Activity Steps: Remind the group that a stereotype 
is an incorrect way of thinking about a person 
or group that is unfair, because we cannot know 
about people by their appearance. Acknowledge 
that stereotyping, although it is wrong, happens 
all the time in our society. Say that stereotyping 
is extremely damaging when one group of people 
believes they are better than another group. Point 

out that this is the definition of racism: when peo-
ple in one racial group (such as whites) believe 
they are superior to people in another racial group 
(people of color). 

Explain that racism takes many forms. Draw a hor-
izontal line on a flip-chart page and tell youth that 
racism can range from making jokes and ignoring 
someone because of their race to denying them a 
job or even hurting them physically. Ask for exam-
ples (mean comments, jokes, treating someone 
different, racial slurs, hate crimes, stereotyping, 
or using a different set of standards for people 
depending on race). Place each example some-
where along the continuum. Discuss how hateful 
behaviors can escalate from something that may 
seem harmless, like a joke, to something very 
damaging, such as physically hurting someone 
because of their race. 

Show older members the video, “Shades of 
Youth – Youth Speak on Racism, Power & Priv-
ilege” (https://www.youtube.com/watch?v=STg-
tyvAjs-Q). For younger members, show the video, 

III. CONTRIBUTING TO A  
PEACEFUL COMMUNITY 

A. Respecting Difference
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“Teaching Youth about Racism” (https://www.
youtube.com/watch?v=8E4GnLGBpJc). Since this 
video has quite a bit of reading that may be a 
challenge for very young members, you may want 
to recruit an older volunteer to read the video cap-
tions aloud to the group. 

Brainstorm with group members the different ways 
to deal with racism they experience or observe 
in the world around them. Ask them to consider 
strategies suggested by the video(s), strategies 
they have heard about from other people, or strat-
egies they think of themselves. Keep a list of 
group members’ ideas on a flip-chart page. 

Point out that people who are not victims of rac-
ism (in the U.S., this is most often white people) 
have an “invisible backpack” full of advantages 
they often enjoy automatically. Point to an exam-
ple from the icebreaker activity, such as never 
having to be concerned—or even think—about 
what color their skin is. 

Tell participants that they will create their own 
“anti-racism backpack” and fill it with the strat-
egies the group just brainstormed, strategies to 
deal with racism. Divide the large group into two 
smaller teams and distribute the “Anti-Racism 
Backpack” Cards. Explain that:

• Team A will write on their cards ideas for  
responding when someone does or says some-
thing racist—either to them or someone they 
know. 

• Team B will write on their cards positive ac-
tions a group can take to combat racism in the 
world around them. 

Invite Team A to share its ideas with the group. 
As they do, invite them to place their cards (us-
ing push pins or tape) on the flip chart labeled, 
“How Can I Deal with Racism as an Individual?” 
Invite Team B to share its ideas, placing their 
cards on the chart labeled, “How Can We Combat 
Racism in our Society?” (Post the flip charts in a 
permanent place after the activity.) Distribute an 
additional card to each member, and ask them 

to write down the top two strategies they believe 
they could use to address racism individually or 
as part of a group.

Emphasize that, when dealing with racism in their 
own lives, it is important that they remember to 
always think of safety first. If the situation feels 
confrontational, it is better to walk away, remain 
silent in the moment, talk to a trusted adult or 
report the incident to someone in authority. 

Wrap-up: Ask members to take a few minutes to 
reflect on a time when they felt like they were  
being bullied or harassed because of their race 
or ethnicity, or when they saw someone telling 
a joke, making a comment or treating someone 
differently because of their race or ethnicity. Tell 
youth that they will not have to share this with 
anyone else. Ask them to think about the strate-
gies each of them wrote on their cards—now part 
of their anti-racism backpacks—so they are pre-
pared to respond the next time they experience or 
witness racism.

Adapting for different age groups: If your group has 
predominantly young members, you can have 
them play a game of “Concentration” by printing 
20 backpack cards on colored cardstock and writ-
ing one of the following on the blank side of each 
(make two of each statement):

• I’m proud of who I am

• You don’t know anything about me 

• Are you curious about my culture 

• That’s racist, and it’s wrong for you to talk that 
way 

• Would you say that to a white person

• That language is disrespectful

• I would never talk to someone that way

• What difference does my skin color make

• Please don’t use racist language

• I am very offended by that
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KEY LEARNING

Racism is unfair: People should not be judged, treated differently or denied a chance based on their 
race or ethnicity. 

Shuffle the cards, and place them face down on 
the floor in rows. Divide the large group into two 
teams and ask teams to take turns turning over 
two cards at a time until they find a match. After 
all the cards have been matched, invite teams to 
place them on the appropriate flip chart.

Younger members also may enjoy making a 
multi-racial/multi-ethnic collage of a human face, 
similar to the one in the video. Let members work 
in small groups; distribute construction paper, 
magazines, scissors and glue sticks to each.  

Encourage them to cut apart parts of faces from 
people of different racial/ethnic groups and glue 
them together to make a single face. 

Extending the activity: If youth are interested in 
learning more about racism in everyday life, and 
if time allows, show a movie and discuss how 
racism is evident (possible movies include Bend 
It Like Beckham, To Kill a Mockingbird, Coach  
Carter, Lean on Me, Mean Girls or Remember the 
Titans).
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Learning Outcomes: Respond respectfully to police officers; be aware of strategies for staying safe 
with law enforcement; know the importance of regulating emotions, reading 
social cues, remembering priorities, thinking of consequences

Competencies:   Accountability to self; interpersonal competencies; listening; respect for others; 
self-awareness; responsibility; self-control

Time:  45 minutes 

Materials:   Computer, Internet connection and projector; flip chart and markers 

Preparation:  Preview the online facial recognition quiz (“Body Language Quiz”;  
http://greatergood.berkeley.edu/ei_quiz/) before using it with youth. Make  
several copies of “Police-Youth Interaction Scenarios” and cut apart (one sce-
nario for each team of three). Make several copies of “Top Ten Do’s and Don’ts 
for Responding to Police” (one for each team of three). 

 

Icebreaker: Tell youth that this session will help 
them learn how to respond to police officers. Say 
that one of the difficulties for young people is 
they have not yet developed an ability to recog-
nize people’s facial expressions. Tell them that 
they are going to take an online quiz to see if 
they can tell what emotions the person pictured 
is expressing. Go through the photos in the “Body 
Language Quiz,” pausing to allow participants to 
make a guess. Say that recognizing these cues 
will be an important part of learning to respond to 
law enforcement officers. 

Activity Steps: Ask youth what they know about 
the shootings and arrests of teenagers that 
have occurred in 2014 and 2015. Acknowledge 
that some of these encounters between police  
officers/security personnel and teenagers result-
ed in unfortunate deaths and others in arrest. 
Give youth a chance to say what they know and 
express their feelings about these events or any 

other incidents—local or national—that concern 
them. Be prepared to correct any misconceptions 
youth may have if they mention Michael Brown, 
Eric Garner, Tamir Rice or Tony Robinson. Be 
aware that younger members may not know all 
the details, but will have heard something about 
these events.

Say that the reason these particular events are 
so tragic is that these young men did not have to 
die because other non-violent actions could have 
been taken. Acknowledge that these shootings 
were the actions of police officers—and many 
people think these officers shot because they 
saw the young men as dangerous. 

Remind the group that in an earlier activity, they 
talked about stereotypes. Point out that one  
stereotype is the incorrect belief that all black men 
are dangerous. Say that this is a mistaken and 
damaging stereotype, because it is impossible to 

III. CONTRIBUTING TO A  
PEACEFUL COMMUNITY 

B. Responding to Law Enforcement

NOTE

In preparation for the discussion, make sure you are familiar with the facts of the deaths of Michael 
Brown, Eric Garner, Tamir Rice and Tony Robinson so you can correct any misconceptions youth may 
have about their deaths. It is likely that youth will have an emotional response to these events, so 
be prepared to listen and give members a chance to talk about their feelings before proceeding with 
the activity. 



86   

KEY LEARNING

It is important to be respectful when dealing with police in order to create an atmosphere of trust and 
remain safe.

know someone from their skin color. Encourage 
youth to discuss their own personal experiences, 
asking, “Where have you seen this occur?” and 
“What did it look like?”.

Remind youth of the different forms of racism and 
how they can escalate from stereotypes to vio-
lent acts. Acknowledge that racism can show up 
in law enforcement in the way white officers treat 
young black men. Explain that people’s cultural 
and racial backgrounds can influence their work 
and how their work affects others, and this is true 
of law enforcement officers as well as everyone 
else. Point out that this is not the norm, but it 
does happen. 

Draw the following three words with arrows on  
a flip-chart page to show the progression from 
stereotyping [ incorrect beliefs [ racism.

Point out that sometimes people think of law en-
forcement as unfair and oppressive to teenagers, 
especially teens in certain ethnic groups. At the 
same time, the teen culture can seem threaten-
ing to adults, especially youth who appear to be 
violent or involved in gang culture. Invite youth to 
talk about what it makes them feel like when they 
think about dealing with police (for example, pow-
erless, scared, uncomfortable, angry, defensive 
or panicked). Acknowledge that these feelings are 
normal, but that they often prevent young people 
from keeping their cool in a stressful situation 
like being stopped by the police.  

Stress that all youth, regardless of race, need to 
learn how to handle themselves with police of-
ficers—to respect their authority but, above all, 
to avoid misunderstandings and stay safe. Say 
that the key to staying safe is, no matter what 
happens, to be respectful and to build trust. Tell 
youth that it is extremely important to remember: 
“Protect your safety on the street. Fight injustice 
in the courtroom.” Stress the fact that even if  
police officers appear hostile or if they are in the 
wrong, it is still essential to follow these guide-
lines to avoid misunderstandings and to stay 
safe. If the police do something wrong, the time 
to fight is after an interaction, not during.

Draw these three words with arrows on the  
same flip-chart page to show the progression 
from respect [ trust [ safety.

Brainstorm ways youth can show respect to law 
enforcement, build trust and ensure safety. Be 
sure to ask members for their ideas about things 
they can do to avoid problems, especially what to 
do if someone in their group is acting in a manner 
that might cause further conflict. If law enforce-
ment officers are present for this activity, engage 
them in a discussion with youth about what would 
be helpful for youth to do in these situations.  

Tell youth that they are going to practice respond-
ing to law enforcement officers using two differ-
ent scenarios. Divide the group into small teams 
of three, and give one of the “Police-Youth Interac-
tion Scenarios” to each team. Instruct each team 
to prepare a short role-play for the group based 
on their scenario, with one person playing the  
police officer, another playing a youth responding 
appropriately (what to do), and the third playing 
a youth responding inappropriately (what not to 
do). Give each team a copy of “Top Ten Do’s and 
Don’ts for Responding to Police.” Allow teams a 
few minutes to prepare; then invite them to take 
turns presenting to the full group. 

Wrap-up: Summarize the importance of show-
ing respect, building trust and ensuring safety.  
Remind youth: “Protect your safety on the street. 
Fight injustice in the courtroom.”

Adapting for different age groups: Younger mem-
bers (ages 10-11) can draw a comic strip of the  
police-youth interaction if they are not comfort-
able role-playing. If older youth enjoy the challenge 
of reading facial cues, they can try other online  
quizzes, such as “Facial Expressions Test” (http://
www.cio.com/article/2451808/careers-staffing/
facial-expressions-test.html) or “Test Your Social 
Intelligence” (http://kgajos.eecs.harvard.edu/
mite/).

Extending the activity: Bringing in local police offi-
cers to collaborate with you on this activity or for a 
special event at the Club is an extremely valuable 
way to build mutual respect between youth and 
law enforcement.
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III-A: Forward and Back

Read the statements aloud, alternating randomly between the forward and backward lists. 

Step forward if:
• You rarely have to think about what color your skin is.

• You do not have to take care of your brothers and sisters while your parents work.

• You have never seen violent acts in your neighborhood.

• Most of the people you see on television and in movies are the same race as you.

• The hair-care products your family uses are in the main shampoo aisle of the store. 

• You have never been watched closely or followed while shopping in a store.

• When you cut your finger, the flesh-colored Band-Aid matches your skin tone.

• Textbooks in your school mostly have pictures of people the same race as you.

• You have not been singled out by a teacher or other authority figure based on your race.

• People rarely or never ask where you are from.

Step backward if:
• You are reminded all the time that your skin color is “different.”

• You help care for your brothers and sisters while your parents work.

• You have seen violent acts in your neighborhood.

• There are few movies and television programs featuring people the same race as you.

• The hair-care products your family uses are in a separate section for “ethnic products.”

• You have been watched closely or followed while shopping in a store. 

• When you cut your finger, the flesh-colored Band-Aid does not match your skin tone.

• Textbooks in your school do not have many pictures of people the same race as you.

• You have been singled out by a teacher or other authority figure based on your race. 

• People often ask where you are from.
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III-A: Anti-Racism Backpack Cards
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III-B: Police-Youth Interaction Scenarios

Scenario 1
Deidre and Nia, both 11, are at the mall on a Friday night, just walking around.  
They are both carrying large backpacks. The mall has a new policy that requires 

minors (people younger than 18) to be accompanied by an adult on weekend  
evenings. A security guard stops the girls and asks if she can check their bags. 

When she finds a small pocketknife in Deidre’s bag, she alerts the police, 
who come and arrest Deidre on the charge of weapons possession.

Scenario 2
Darius is a 14-year-old who has a part-time job at the mini-mart near his home. After 

finally saving up enough money for an expensive belt that he really wants, he and 
his friend Terrance go to the department store to buy it. As they leave the store after 
buying the belt, they are stopped by an undercover police officer. The police officer 
asks Darius how he is able to afford a belt like this, where he got the money to buy 
it and if he has a job. He also asks to see Darius’ ID and look in his bag. Darius lets 

the officer look in his bag, but he does not have his ID on him. The police officer 
doesn’t believe that a 14-year-old could earn enough money to afford the belt, so he 

decides to take Darius to the police station for more questioning.

Scenario 3
Robert and Marcus are both 13 and star players on the football team. They are 

waiting outside a store downtown for a school bus to pick them up and take them 
to the championship game. A police officer sees them standing there and suspects 
they are up to no good. He proceeds to arrest them and charge them with disorderly 

conduct, even when the youth try to explain why they are waiting on the sidewalk.
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III-B: Top 10 Do’s and Don’ts  
for Responding to Police

DO
1. Be respectful.

2. Keep your hands where they can be seen.

3. Ask before reaching for your ID or anything else.

4. Do as you are told.

5. Keep your emotions in check.

6. Be polite and cordial.

7. Answer questions with “yes, sir” and “no, ma’am.”

8. Stand up straight and make eye contact.

9. Think carefully about your words, movement and body language.

10. Pay attention to the officer’s expression and listen to what he or she says.

DON’T
1. Don’t argue or talk back.

2. Don’t make any sudden movements.

3. Don’t run.

4. Don’t be aggressive.

5. Don’t get defensive, threaten or complain.

6. Don’t touch the police officer.

7. Don’t laugh.

8. Don’t crack jokes.

9. Don’t whisper to your friends.

10. Don’t resist, even if you know you’ve done nothing wrong.
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Learning Outcomes: Recognize the ways gangs create brands; acknowledge cultural pressures on 
image and identity; recognize the importance of valuing people for who they 
are; identify their own sources of strength and individuality; create a brand to 
reflect their image

Competencies:   Accountability to self; communication; personal identity; personal power;   
self-awareness; self-esteem; sense of purpose

Time:  45 minutes 

Materials:   Computers and Internet connection, large beach ball 

Preparation:  Preview the Logo Garden site (http://www.logogarden.com/) in preparation for 
guiding youth through the activity. 

Icebreaker: Ask participants to form a large circle. 
Say that they will throw the beach ball back and 
forth, and whoever has the ball must name one 
thing youth are supposed to have in order to be 
accepted (such as a cell phone, the right brand of 
jeans, etc.).

Activity Steps: Ask group members if they know 
what a “brand” is. Clarify that a brand is a name, 
symbol, or design that makes an impression in 
people’s minds about something. Using Apple as 
an example, ask youth how they would describe 
the brand of Apple products (such as cool, cut-
ting-edge, imaginative, new, futuristic, fun, con-
necting, etc.). 

Remind youth that gangs use a lot of different 
ways to create a brand for themselves. Ask youth 
for examples of how gangs do this (such as signs, 
colors, wearing clothing or accessories in a cer-
tain ways, tattoos, graffiti, special language, etc.). 
Discuss why gangs do this (to distinguish them-
selves from rivals, create an image for the public, 
create community for the group, etc.). 

Remind youth that each of them has an image, 
too. Point out that messages received through 
the media and popular culture influence this im-
age, telling us that we are what we wear, what we 
have, etc. Explain that many people buy into what 
the culture tells us about what we need to have 
in order to be accepted and okay. Ask youth how 
they have been influenced in this way.

Ask youth if they can guess what these kinds of 
pressures and influence do to people. Help youth 
understand that giving in to these pressures 
takes away people’s control of their own choic-
es—and it takes away their individuality. Discuss 
whether people should be valued—and whether 
people should value themselves—for these exter-
nal things or for who they are inside. 

Remind youth that they each have individual in-
terests, strengths, goals, hopes, etc. that make 
them who they are.  They have their own individual 
sources of strength that make them feel unique, 
valuable and empowered. Ask participants how 
their individual style reflects who they are. 

Ask participants to think about a motto, mantra, 
or slogan that expresses the image they want to 
project. Give a few examples to get them started:

• Always think positive thoughts

• Never give up!

• Making the world a brighter place

• Be an example for others

• I am the strong link in the chain

Say that participants are going to create a sign, 
symbol or logo to represent their image, one that 
reflects their sources of strength and unique qual-
ities. Direct them to the Logo Garden site (http://
www.logogarden.com/), where they can custom-

IV. CHOOSING YOUR LIFE 
A. Know Your Image
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KEY LEARNING

A person’s value should not be based on what they wear or things they have. What is important is 
who they are on the inside.

ize a logo to represent themselves. Once they 
have selected their logo image, tell them to fill in 
their names and, under their names, to enter the 
motto, mantra or slogan they have chosen. 

Optional: Youth can visit the digizen.org site 
(http://www.digizen.org/digicentral/create-digi-
zen.aspx) to create a simple avatar that reflects 
their values and desires for the world. There also 
are many other sites that allow youth to create 
avatars (http://doppelme.com/create/#; http://
bitstrips.com/create/avatar/; http://pickaface.
net/; or http://avachara.com/avatar/) for use 
on social network pages, blogs or email. Most 
of these focus primarily on physical appearance, 
while the emphasis of this activity is on personal 
characteristics and strengths. 

Wrap-up: Remind youth that being aware of the 
kind of person they want to be, their desired im-
age, will help them stand up for what they believe, 
say what they want, and communicate with others 
about who they are. Point out that, while their im-
age over time may change, the basic qualities of 
who they are will always be there. 

Adapting for different age groups: Younger members 
may need help brainstorming ideas for mottos, 
mantras or slogans. Coach them through this part 
of the activity or allow them to work in pairs or 
groups of three. 

Extending the activity: Encourage youth to pay atten-
tion to the image they project through how they 
behave, what they say, what they wear and how 
they treat other people.
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Learning Outcomes: Predict the kind of life many gang members will have; envision what they want 
for their own future; identify the steps to get to that future

Competencies:   Accountability to self; personal power; positive view of a personal future;   
self-esteem; sense of purpose

Time:  45 minutes 

Materials:   Computer, Internet connection, and projector 

Preparation:  Preview and download the video “Gang Member Talks about Life on the 
Streets” (http://abcnews.go.com/US/chicago-gang-life-gang-members-talks-life-
streets/story?id=17499354). 

 Preview the SoftSchools.com Timeline Maker so you can guide youth  
(http://www.softschools.com/teacher_resources/timeline_maker/).

Icebreaker: Encourage participants to sit quietly 
while you show the video, “Gang Member Talks 
about Life on the Streets.” Tell them to pay at-
tention and listen for what the gang member says 
near the end of the clip. 

Activity Steps: Ask participants how they felt about 
seeing the young man in the video. Discuss how 
he described his life and the possibilities for his 
life. Ask group members what the young man 
needs in order to make a life for himself (oppor-
tunities, education, help, guidance, etc.). Discuss 
the fact that everyone deserves to have these op-
portunities. 

Ask youth to envision the kind of life they would 
like to have. Encourage them to think about the 
events, experiences, achievements and support-
ive people they want in their lives that will help 
them get to the life they want. 

Show group members how to use the SoftS-
chools.com Timeline Maker to create a “lifeline” 
of their lives (http://www.softschools.com/teach-
er_resources/timeline_maker/). Suggest they in-
clude approximately 10 to 12 entries, such as: 

staying in school, getting good grades,  playing 
sports, staying involved in activities, positive 
friends/peers, being part of Club life, getting a 
driver’s license, high-school graduation, helpful 
and supportive adults, college education, career/
job, owning their own home, etc. Encourage youth 
to make their lifelines reflect their individual goals 
and hopes for the future. 

Wrap-up: Encourage youth to print their lifelines 
and share them with the large group, highlighting 
the important stepping-stones to the future they 
want. 

Adapting for different age groups: With predominantly 
younger members (10- to 11-year-olds), you may 
have to coach them through the process of iden-
tifying the stepping-stones along the way to the 
future they want. After a group discussion, they 
should be able to create a lifeline customized for 
their hopes and visions. 

Extending the activity: Encourage participants to 
keep their lifelines and revise them as they have 
new ideas for things that can help them reach the 
future they want.

IV. CHOOSING YOUR LIFE 
B. What Do You Want for Your Future?

KEY LEARNING

The events, experiences, achievements and important people in our lives help move us in the  
direction of the life we want. 
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TOOLS AND RESOURCES
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Before we begin the Street SMART program, we’d like you to take this survey.  
The survey asks about you and your opinions about peer pressure, bullying and gangs.

This is not a test! 
There are no wrong answers.

Your answers are confidential. 
No one will know what you write.

If you have any questions, please raise your hand. 
Let Club staff know if you have questions or need help.

Please tell us about yourself.

ID#_____________________  (first letter of your first name + first letter of your last name + birthday (month/day/year)

Age________

Gender   Male  Female

Race/Ethnicity  Latino/Hispanic

  White

  Asian/Pacific Islander

  Native American

  African American

  Bi-racial/Multiracial/Mixed Heritage

  Other_______________________

Grade  5th

  6th

  7th

  8th

  9th

  10th 

Pre-test Survey
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1. How much do you agree with the statements below?

Agree Disagree

 

 

 

 

 

Not Sure

a. It is important to accept people and treat them with respect.

b. I can express what I think and feel honestly. 

c. I have people in my life who support and help me. 

d. I can say what I want with confidence because I deserve respect.

e. I ask for help or give help to someone else.

3. How much do you agree with the statements below?

Agree Disagree

 

 

 

 

 

Not Sure

a. Being part of a group is good if it allows you to be yourself.

b. Bullies often target others they see as different in some way. 

c. Standing up to bullying means keeping your cool, walking away  
 and having your friends stand with you.

d. I stand up to someone bullying me or a friend.

e. I can confidently say “no” to a bully. 

4. How much do you agree with the statements below?

Agree Disagree

 

 

 

 

 

Not Sure

a. I am a member of a gang.

b. My friends are in a gang. 

c. Gangs provide protection. 

d. In the last 3 months, I have been in a physical fight between a group of kids. 

e. In the last 3 months, I have been in trouble with the police.

2. For each of the following statements, choose the answer that best describes you?
Not at all 

True
Not Very 

True

 

 

 

 

 

Sort of 
True Very True

a. When I have problems with other people my age, I yell at them.

b. When I have problems with other people my age, I talk to an adult about it.

c. When I have problems with other people my age, I push or hit the  
 other person so that it doesn’t happen again.

d. When I have problems with other people my age, I talk things over with them.

e. When other people my age try to hit me or push me around, I fight back. 
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Now that you’ve completed the Street SMART program, we’d like you to take this survey. 
The survey asks about you and your opinions about peer pressure, bullying and gangs.

This is not a test! 
There are no wrong answers.

Your answers are confidential. 
No one will know what you write.

If you have any questions, please raise your hand. 
Let Club staff know if you have questions or need help.

Please tell us about yourself.

ID#_____________________  (first letter of your first name + first letter of your last name + birthday (month/day/year)

Age________

Gender   Male  Female

Race/Ethnicity  Latino/Hispanic

  White

  Asian/Pacific Islander

  Native American

  African American

  Bi-racial/Multiracial/Mixed Heritage

  Other_______________________

Grade  5th

  6th

  7th

  8th

  9th

  10th 

Post-test Survey
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5. How much do you agree with the statements below?

Agree Disagree

 

 

 

 

 

Not Sure

a. It is important to accept people and treat them with respect.

b. I can express what I think and feel honestly. 

c. I have people in my life who support and help me. 

d. I can say what I want with confidence because I deserve respect.

e. I ask for help or give help to someone else.

7. How much do you agree with the statements below?

Agree Disagree

 

 

 

 

 

Not Sure

a. Being part of a group is good if it allows you to be yourself.

b. Bullies often target others they see as different in some way. 

c. Standing up to bullying means keeping your cool, walking away  
 and having your friends stand with you.

d. I stand up to someone bullying me or a friend.

e. I can confidently say “no” to a bully. 

8. How much do you agree with the statements below?

Agree Disagree

 

 

 

 

 

Not Sure

a. I am a member of a gang.

b. My friends are in a gang. 

c. Gangs provide protection. 

d. In the last 3 months, I have been in a physical fight between a group of kids. 

e. In the last 3 months, I have been in trouble with the police. 

6. For each of the following statements, choose the answer that best describes you?
Not at all 

True
Not Very 

True

 

 

 

 

 

Sort of 
True Very True

a. When I have problems with other people my age, I yell at them.

b. When I have problems with other people my age, I talk to an adult about it.

c. When I have problems with other people my age, I push or hit the  
 other person so that it doesn’t happen again.

d. When I have problems with other people my age, I talk things over with them.

e. When other people my age try to hit me or push me around, I fight back. 
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Purpose and Overview. The pre-test and post-test 
survey tools seek to measure changes in partic-
ipants over time. Test questions focus on mem-
bers’ attitudes, skills and competencies related 
to program goals:  maintaining positive friend-
ships; handling conflict; standing up to bullying; 
and resisting gang involvement. Members are 
asked to rate a series of statements on a three-
point scale (agree, disagree, not sure) or to rate 
how frequently they have done a specific behavior 
on a four-point scale (not at all true, not very true, 
sort of true, very true).

Members complete the pre-test survey at the 
beginning of the program and complete the post-
test survey at the end.

Using a pre-test/post-test design is an efficient 
and effective way to measure the extent to which 
participants have achieved the desired outcomes. 
The test data informs BGCA’s understanding of 
what aspects of the program are most effective, 
for whom, and ways in which the program can be 
improved.

Data Collection. The pre- and post-test surveys will 
be completed by members on paper. When admin-
istering this tool with youth, make sure you give 
clear instructions to the group (read the instruc-
tions out loud). Remind members to include their 
ID numbers on the first page. We recommend us-
ing a combination of the first letter of their first 
names, first letter of their last names and birth 
dates. This is critical for the purpose of data anal-
ysis; without an ID number, you will not be able 
match the pre-test and post-test surveys for indi-
vidual youth.

Data Analysis. Data collected from pre-test and 
post-test surveys require statistical analysis. You 
need a statistical software package (e.g., SPSS 
or Excel) to be able to analyze quantitative data. If 
your Club does not have the staff or technological 
capacity for statistical analysis, we recommend 
that you explore the resources at local colleges 

and universities. In particular, faculty and/or grad-
uate students from the Social Sciences programs 
(e.g., psychology, social work, education) can 
be helpful resources and are usually looking for 
opportunities to partner with community-based 
organizations. The following describes the basic 
steps to help you organize and analyze data from 
pre-test and post-test surveys: 

• Questions in the surveys are organized into 
four categories: maintaining positive friend-
ships; handling conflict; standing up to bullying; 
and resisting gang involvement. Each category 
contains items that measure a specific topic 
or desired outcome for the program. With the 
exception of the background section, you can 
compute an average score for each category 
for all youth. Please note that the resisting 
gang involvement section is reverse coded.

• It is important to note that to compare youth 
pre-program and post-program results, you will 
only include in the analysis those who have 
completed both types of surveys.

• Demographic information of the youth: the 
items in the background section can provide 
demographic information for youth in the pro-
gram (e.g., grade level, age, gender, etc.).

• If you do not have a statistical software package 
or professional help with scoring, you can do a 
simple calculation to determine whether there 
has been improvement in youth’s responses in 
different outcome areas by comparing the per-
centage of increase in the responses to ques-
tions. For example, if on the post-test three 
out of 20 youth chose the response, “gangs 
provide protection,” and on the pre-test,  
17 out of 20 youth responded the same way, 
the percentage of change from three out of  
20 respondents to 17 out of 20 respondents 
is 70 percent. There are several online per-
centage change calculators you can use to 
help with these calculations. 

Pre- and Post-Test Survey Instructions
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How to use this template: This letter is intended to inform parents/caregivers about their child/teen’s 
participation in the Street SMART program and to encourage support of his or her efforts. Re-type the 
following copy, filling in the information in parentheses with your Club’s information, print it out on Club 
letterhead, and distribute to member’s parents/caregivers.

Letter to Parents/Caregivers

(Club logo here)
(Insert your Club’s name here)
Street SMART Program

Dear (Caregiver name):

(Insert member’s name) has chosen to take part in the Street SMART program at the Club. 
This program is designed to help Club members aged 10 to 14 years learn to appreciate 
diversity, handle anger and conflict, resist peer pressure,  stand up to bullying, and turn away 
from gang involvement. Through this program, your child or teen can gain the “street-smart” 
skills, confidence and knowledge needed to make positive choices throughout life. 

Because the program uses a team approach that involves Club staff, mentors, volunteers, and 
community representatives, we’re sending this letter to you to ask for your help in making 
this program a success. There are a number of ways you can be of assistance and we would 
appreciate anything that you can do help make Street SMART even more effective. 

For example, (member’s name) may wish to talk to you about some of the topics we’ll 
address, including: a positive sense of self; communicating assertively; making positive 
decisions; respecting themselves and others; appreciating difference; maintaining positive 
relationships; handling anger, conflict, and confrontation; resisting fighting and physical 
violence; standing up to bullying; and turning away from gang involvement. 

From time to time, we will send home brief tips to help you support your child or teen’s 
participation in the program. Anything you can do to encourage youth to practice new skills 
and competencies would be greatly appreciated!

Thank for your time and your support. Our success at (your Club’s name) begins at home.

Sincerely,
(Your name here)
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How Did You Do?

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

1 I didn’t really practice, but I’ll try it next week.
2  I tried it once, but I need to practice more.
3  I’m working hard and getting better at using this skill!

Activity _______________________________________________________________

Name Choose One
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PARENT/CAREGIVER TIPS 
Encouraging Youth to Say “No” to Peer Pressure

Between the ages of 10 and 14 years, peer 
pressure is at its most intense, and youth make 
choices based on what their friends say and do. 
Sometimes they go along with positive peer pres-
sure and make good decisions, but sometimes 
they give in and do something harmful or wrong 
that they wouldn’t normally do. Here are some 
suggestions for helping youth say “yes” to posi-
tive peer pressure and say “no” to negative peer 
pressure:

• Know your child or teen’s friends. Find out 
their names and what your child/teen likes or 
doesn’t like about them. Learn what influence 
they have on your youth.

• Talk about your values and what’s important 
to you—and what you expect of your child or 
teen. Youth can’t resist negative peer pressure 
if they don’t know the difference between right 
and wrong and if they don’t know what’s ex-
pected of them.

• When your child/teen wants to make a deci-
sion that is different from yours, respect that 
choice (as long as it isn’t harmful to anyone). If 
your child/teen can gradually learn to speak up 
respectfully to you, he or she will learn to stand 
up to others as well. 

• Acknowledge that it is difficult for youth to say 
“no,” that it often costs something—a friend-
ship, social status or something else that 
means a lot to them. Remind them that a per-
son’s values can be tested, but it’s important 
to stand up for what is important to us.

• Talk with youth regularly about the specific 
pressures they are experiencing (and observ-
ing) at school. 

• Teach your child/teen a bailout signal for times 
when it is hard to say “no” (say they don’t feel 
well, blame their parents, etc.). 

SOURCE

Adapted from “Teaching Your Child to Resist Peer Pressure®,” Parent Further, Search Institute,  
http://www.parentfurther.com/resources/enewsletter/archive/resist-peer-pressure.
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PARENT/CAREGIVER TIPS 
Encouraging Adolescents to Stand Up to Bullying

Standing up to peers is a hard thing to do for peo-
ple of all ages, but you can make it easier for 
youth by giving them the confidence and the sup-
port they need to do so. Here are some ways to 
help your child or teen develop these traits:

• Teach youth to be assertive. Emphasize peace-
ful ways to solve problems and encourage 
them to stand up for themselves using words, 
not physical actions.

• Show your child/teen safe ways to help others. 
Make it clear that you expect them to take ac-
tion if they see someone being hurt, or if they 
are hurt themselves.

• Hold youth accountable. If children or teens 
stand by and watch someone being bullied, 
make it clear that their behavior hurts the vic-
tim too.

• Get to know their friends. Encourage your child 
or teen to invite their friends to your home or 
accompany you on family outings.

• Be a good example. If you see someone being 
bullied or hurt, help them.

• Encourage empathy in your child or teen. If you 
see examples of people being bullied or hurt 
in movies, television or books, talk with youth 
about how these people must feel. Ask them 
how they would feel in that situation and what 
they would do to make it better. 

SOURCE

Adapted from “What to Teach Kids about Bullying,” National Crime Prevention Council,  
http://www.ncpc.org/topics/bullying/teaching-kids-about-bullying/what-to-teach-kids-about-bullying.
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PARENT/CAREGIVER TIPS 
Helping Youth Resist Gang Involvement

It’s important to understand the reasons your 
child or teen may be drawn to gangs. Sometimes, 
they may not feel that they have a choice; the 
pressure to join a gang may be very strong. They 
may be living in fear on a daily basis and see join-
ing a gang as a solution to problems. Keep in 
mind the following tips to help youth resist gang 
involvement:

• If your neighborhood has a lot of gang activi-
ty and youth feel the need for protection, do 
whatever you must to make sure they get to 
and from school and the Club safely. Talk to 
other parents and to law enforcement repre-
sentatives to figure out ways to keep the neigh-
borhood safe. Partner with other parents to 
monitor and supervise youth activity.

• If you notice your child or teen wearing certain 
colors or distinctive hairstyles or using gang 
terminology, talk to him or her immediately. Get 
help from school officials, Club staff, or law en-
forcement to find out how to discourage youth 
from continuing in gang activity.

• Be involved in coordinating activities for youth; 
too much unsupervised time can lead to prob-
lems. Know where your child or teen is at all 
times, and make him or her accountable for 
time and activities.

• Because gangs can appear exciting to young 
people and provide chances to take risks, 
make sure youth are involved in sports, clubs 
or other activities that provide healthy risk-tak-
ing opportunities. 

• Get youth involved with community work to help 
make your neighborhood safe. 

• Tell your child or teen that they may be used by 
older gang members—being recruited to deliv-
er a package or be on the lookout for police. 
Make sure youth understand the risks and con-
sequences of being involved in these ways. 

• The appeal of fast money can be overwhelm-
ing for youth, especially living in a culture that 
encourages immediate gratification. Help your 
child or teen take pride in their accomplish-
ments and figure out legitimate ways to earn 
money. Most importantly, talk to them about 
delayed gratification—working steadily toward 
a goal for something they want. 

• Encourage youth to stay in school in order to 
be qualified for a job. Give them responsibil-
ities around the house, encourage a strong 
work ethic, and encourage them to seek jobs 
in the community.

SOURCE

Adapted from “Why Young People Join Gangs and What You Can Do,” Violence Prevention Institute, 
http://www.violencepreventioninstitute.com/youngpeople.html. 
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PARENT/CAREGIVER TIPS 
Helping Youth Develop a Healthy Sense of Self

During adolescence, children and teens are de-
veloping a sense of identity—an idea of who they 
are as individuals and where they fit in the world. 
Because they are influenced so much by their 
friends, it is important to support them to develop 
an authentic self, the core person they are inside. 
Here are some things you can do to encourage 
youth in their quest to develop a self:

• Acknowledge when your child or teen has been 
responsible for something you asked him or 
her to do (“I really like the way you straight-
ened up your room”).

• Let youth know how important they are to the 
family and how much you enjoy just being with 
them and knowing them (“I’m so glad you’re 
my son, and I love having fun with you”). 

• Point out positive character traits (“I appreci-
ate the way you stick with things even when it’s 
hard for you to do that”).

• Say how much you appreciate who your child 
or teen is as an individual—naming his or her 
unique strengths or talents on a regular basis 
(“You really played that piece very well”).

• Encourage your child or teen to practice mak-
ing positive self-statements (“It’s okay that we 
lost the game, but we played our best and may-
be will win next time”). 

• Use “I-statements” when criticizing your child 
or teen’s behaviors (“I would like you to keep 
your clothes in the closet or drawers and not ly-
ing all over your room”). Focus on the behavior, 
not the child or teen.  

• Encourage youth to treat themselves with re-
spect, the way they’d like others to treat them.

• Help your child or teen feel accepted, respect-
ed and valued. Youth with a strong sense of 
self value, respect themselves and are more 
likely to treat others with respect, too. 

• Strengthen youth’s sense of purpose by set-
ting expectations for their personal behavior. 
Expect them to have respect for others, obey 
authority, be honest and do their best. 

• Help your child/teen set realistic goals so they 
feel a sense of accomplishment. Challenge 
them to expand their interests. Work with the 
school to determine what opportunities are 
available for them. 

SOURCE

Adapted from “Self-esteem: How to Help Children & Teens Develop a Positive Self-image,”  
Child Development Institute, http://childdevelopmentinfo.com/child-psychology/self-esteem/.
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PARENT/CAREGIVER TIPS 
Teaching Your Child or Teen to Appreciate Diversity

The best way to teach your child or teen about 
appreciating diversity is to model it, to talk with 
youth about the values you want them to have, 
and to give them opportunities to interact on a 
regular basis with others who are different from 
them. This lets youth experience differences and 
similarities and helps them understand that ev-
eryone has something to contribute. Here are 
some other things you can do:

• Notice your own attitudes. Be sensitive to cul-
tural stereotypes you may have learned and 
make an effort to correct them. Demonstrate 
an attitude of respect for others.

• Remember that youth are always listening. Be 
aware of the way you talk about people who are 
different from yourself. Do not make jokes that 
perpetuate stereotypes. 

• Select books, music, art and videos carefully. 
Keep in mind the powerful effect the media 
and pop culture have on shaping young peo-
ple’s attitudes.

• Point out and talk about unfair stereotypes that 
may be portrayed in media.

• Answer your child or teen’s questions about 
differences honestly and respectfully. This 
teaches that it is acceptable to discuss differ-
ences as long as it is done with respect.

• Learn together about holiday and religious cel-
ebrations that are not part of your own tradi-
tion.

• Honor your family’s traditions and teach them 
to your kids — and to someone outside the 
family who wants to learn about the diversity 
you have to offer.

SOURCE

Adapted from KidsHealth, “How Can Parents Teach Tolerance?”,  
http://kidshealth.org/parent/positive/talk/tolerance.html#.
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MENTOR ACTIVITY and DISCUSSION IDEAS 
Core Program Activities

I-A: Respecting Yourself and Others
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Talk with your mentee about why it is important to honor and respect others. 

 Encourage your mentee to express her or his feelings, no matter how vulnerable. Listen carefully, and try to 
“mirror” the feelings in an empathetic way.

 Discuss different types of insults — including racial slurs, sexist remarks and gay-bashing. Discuss reasons 
people say these things and the impact they have. 

 Help youth understand that what makes a person attractive or popular is not going along with the crowd,  
but thinking for oneself, standing up for what is important and having the confidence to be an individual. 

 Model a respectful attitude toward every person you encounter.

I-B: Responding to Peer Pressure
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Relate peer pressure to personal values, and help youth understand that when they give in to peer pressure, 
they are letting go of what is important to them.

 Discuss the importance of youth thinking ahead of time what they want to do, so they are prepared with a re-
sponse when someone pressures them. Encourage them to use the resistance strategies they have learned, 
and provide specific feedback on use of the strategies with comments such as: 

 • You didn’t do as well as you wanted, but this is an opportunity to learn.

 • You might not have it down yet, but you’re making progress.

 • Let’s think about how to improve this.

 • I see you’re using the skill and practicing it.

 • Remember how challenging this was? Look at how far you’ve come! 
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II-A: When Difference Leads to Conflict
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Talk about a time you had a conflict with someone and how you settled the dispute without violence. 

 Encourage youth to talk about any conflicts they are experiencing. Ask, “Are there any situations causing you 
stress right now?” Work together to find a creative way to deal with a concern in your mentee’s life. 

 Encourage your mentee to use three-part I-messages (“I feel upset when you cancel at the last minute  
and I need you to let me know earlier”), and provide specific feedback on use of the strategies with  
comments such as:  

 • You didn’t do as well as you wanted, but this is an opportunity to learn.

 • You might not have it down yet, but you’re making progress.

 • Let’s think about how to improve this.

 • I see you using the skill and practicing it.

 • Remember how challenging this was? Look at how far you’ve come!

II-B: Dealing with Angry Confrontations
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Discuss hypothetical conflict situations, and brainstorm ways to respond calmly and respectfully – remaining 
calm, listening and asking what the other person needs. Practice seeing the other person’s point of view. 

 Help your mentee see that there is strength in cooperation, there are healthy responses to conflict, and con-
flict should never lead to aggression or violence. 

 Help your mentee practice responding to difficult confrontations, and provide specific feedback on use of the 
strategies with comments such as:  

 • You didn’t do as well as you wanted, but this is an opportunity to learn.

 • You might not have it down yet, but you’re making progress.

 • Let’s think about how to improve this.

 • I see you using the skill and practicing it.

 • Remember how challenging this was? Look at how far you’ve come!
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II-C: Recognizing and Expressing Anger
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Encourage youth to recognize their anger “triggers,” the things that typically make them angry.  
Help them take a deeper look to understand what it is they need and want in the situation.

 Discuss the importance of expressing anger honestly and directly but not in a destructive,  
damaging or hurtful way. 

 Help your mentee practice expressing anger with words, not with physically intimidating or hurtful behaviors.

 Share with your mentee strategies you have used to control your anger in the heat of the moment.  
Brainstorm additional ideas they might try.

II-D: Facing Risky Situations
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Discuss with your mentee the consequences of fighting or violence – and why it is never a good solution  
to a conflict. 

 Talk about the difference between standing up for oneself and fighting. Help your mentee understand that be-
ing assertive and being aggressive are two different things.

 Share with your mentee a situation in your own life in which you chose to resolve a conflict peacefully without 
letting it escalate into a fight.
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III-A: The Role of Difference in Bullying
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Encourage mentees to talk about how they have felt “different” in a way that made them feel excluded or like 
an outsider. 

 Share a situation in which you felt different from everyone else. Point out that everyone feels this way at some 
time in their lives.

III-B: Standing Up to Bullying
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Encourage mentees to talk about times they were bullied or saw someone else being bullied. Help them brain-
storm ideas for assertive – but non-confrontational – things to say in the face of bullying: “I don’t have to lis-
ten to you,” or “I don’t know why you feel you need to hurt others.”

 Emphasize the importance of never putting oneself in a dangerous situation when dealing with bullies. Brain-
storm ways to stay safe in a bullying situation.

 Encourage your mentee to stand up to bullying (or ask an adult to intervene), and provide specific feedback 
on use of the strategies with comments such as:  

  • You didn’t do as well as you wanted, but this is an opportunity to learn.

 • You might not have it down yet, but you’re making progress.

 • Let’s think about how to improve this.

 • I see you using the skill and practicing it.

 • Remember how challenging this was? Look at how far you’ve come!
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IV-A: The Promise of Gangs
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Encourage youth to talk about what they know and think about gang life. Respond to any misconceptions they 
may have.

 Discuss with your mentee some of the reasons young people join gangs: protection, belonging, identity, mon-
ey, excitement, etc. Brainstorm other possible ways to get these needs met.

 Listen to songs that depict gang life or read the lyrics with your mentee (see examples at http://www.allthe-
lyrics.com/lyrics/gang_related_soundtrack). Discuss how the media and popular culture portray gang life.

IV-B: The Reality of Gangs
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Discuss the reality of gang life – the likelihood of gang members being arrested, put on probation, jailed, in-
jured or killed. 

 Talk about the fact that gang members are seen as wearing expensive clothes and driving expensive cars, and 
discuss whether the reality – and the damage caused by gang life – is worth it to have these things.

 Encourage your mentee to talk about the hidden “cost” of gang life – the important things that gang members 
have to give up (such as freedom, education, family, future, etc.).
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IV-C: Getting and Giving Support
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Talk with your mentee about the benefit of having a strong network of support to call on when help is needed. 

 Let your mentee know that you are there whenever she or he needs someone to talk to – about concerns, de-
cisions, problems, etc. 

V-A: Sharing Learning with Others
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Help your mentee recognize her or his unique contributions and leadership potential. Discuss ways to lead 
and the value of giving back to the community.

 Getting involved in a community-service or volunteer project with your mentee is a great way to have an on-
going activity that you do together and it is a good way to model civic participation. The possibilities are end-
less, but you may want to consider: packing and distributing food for a food pantry; collecting and distributing 
clothing; reading to the blind; performing chores for older adults with limited mobility; planting and maintain-
ing a community garden; helping to deliver Meals on Wheels; volunteering for Habitat for Humanity; or collect-
ing books, toys and other needed items for victims of natural disasters. 

 Discuss questions such as: “In what ways do you think the community needs your talents and gifts?” or “What 
service can you provide to your family, your community and the world?”
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I-A: What’s Cool about You?
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Encouraging youth to explore their interests helps make them aware of personal strengths and passions—both 
elements of individual identity. Pay attention to what they talk about and what they are drawn to: “You really 
like to take photos, don’t you?” or “You’re always talking about science — it must be your passion.”

 A young person’s sense of competence grows when you let them be the experts, sharing knowledge or demon-
strating special skills. Arrange an activity or a time for your mentee to teach you what she or he knows. 

 Discuss questions such as: “What makes you different from other people?” or “How does it feel to be differ-
ent?” Encourage your mentee to be aware of herself or himself — the ways in which she or he is like others 
and different from others. 

I-B: Where Do You Fit?
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Model appreciation of difference, and encourage youth to practice acceptance of different opinions, talents, 
physical characteristics, races or ethnicities. 

 Encourage your mentee to talk about how she or he feels about being part of various groups—such as fami-
ly, friends, school, church, Club, etc. Discuss where there is the best “fit”— where your mentee feels a sense of 
belonging and support for individual uniqueness.

MENTOR ACTIVITY and DISCUSSION IDEAS 
Extended Program Activities
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II-A: Avoiding Snap Decisions
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Talk to your mentee about a time you made an impulse decision, and describe the resulting consequenc-
es. Brainstorm together about how you could have made a different choice that would lead to a different out-
come.

 Watch a movie with your mentee that illustrates the decision-making process (find ideas for movies at “Movies 
that Explore Difficult Decisions,” http://www.uni.edu/dor/housing/movies-explore-difficult-decisions). Almost 
any movie involves some decision-making – films such as “Kite Runner,” “Good Will Hunting,” or “Billy Elliott” 
are good choices for older youth; younger mentees may like “Hoosiers,” “October Sky,” or any of the Harry Pot-
ter films. Discuss the positive and negative decisions in the movie.  

II-B: Your Decisions – What Drives Them?
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 To encourage youth to consider personal values, bring something special to share — an interesting object or 
a treasured piece that has special meaning. Share the story behind it, and why you value it, and invite your 
mentee to do the same. Talk about how your values drive the decisions you make in life.

 Help your mentee use an empowered decision-making model. Guide her or him through the steps: 1) explore 
options; 2) identify consequences; and 3) consider their values. Provide specific feedback on use of the skill 
with comments such as:  

  • You didn’t do as well as you wanted, but this is an opportunity to learn.

  • You might not have it down yet, but you’re making progress.

  • Let’s think about how to improve this.

  • I see you using the skill and practicing it.

  • Remember how challenging this was? Look at how far you’ve come!
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III-A: Respecting Difference
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Acknowledge that everyone feels different at some point in their lives. Encourage your mentee to talk about 
her or his feelings about being different.

 Discuss candidly, but respectfully, your own experiences with feeling different. Share any strategies you used 
for dealing with the situation or ways you changed your attitude about being different.

 Share with the youth stereotypes you once held that you “busted,” and your current attitude toward people 
who are different from you.

 Brainstorm with youth ideas for responding safely to stereotyping or racist acts. 

III-B: Responding to Law Enforcement
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Discuss the tragic shooting of young black teens in the past year. Give your mentee a chance to talk about his 
or her feelings honestly. Listen, empathize and respect the young person’s feelings.

 Suggest some positive alternatives to remaining angry or afraid. 

 Discuss the fact that protest is an appropriate response to injustice. Give some examples of both positive and 
negative forms of protest, and discuss the different between the two. 
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IV-A: Know Your Image
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Discuss the things that young people believe they need in order to be accepted (certain brands of shoes, 
jeans, phone, etc.). Help your mentee understand that the companies advertising these products are making 
youth think they have to have these things in order to sell more products. 

 Encourage youth to talk about what makes them unique – the qualities that make them the individual they 
are. Brainstorm ways they can express their individuality through their personal style.

 Ask your mentee who she or he admires and respects – not celebrities, but adult role models who represent 
the kind of person they would like to be. Encourage them to see that their admiration and respect has nothing 
to do with what these people wear or have, but who they are as individuals.  

IV-B: What Do You Want for Your Future?
Adapt these ideas according to the maturity and age level of youth you are mentoring.

 Talk to your mentee about the kind of life she or he would like to have in the future – the goals, hopes, expe-
riences and achievements they envision. Encouraging youth to get specific about how what they want helps 
them have a concrete vision to shoot for.  
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ADDITIONAL RESOURCES

Assertiveness and Peer Pressure
• Advocates for Youth, http://www.advocatesforyouth.org/for-professionals/lesson-plans-professionals/1192?task=view

• The Cool Spot, http://thecoolspot.gov/

• TeensHealth™, http://teenshealth.org/teen/your_mind/best_self/assertive.html#cat20948

• Youth Communication, http://www.youthcomm.org/topics/peer+pressure.html?gclid= CMiN5_mngsICFTELMgodbSMAbA

Bullying
• The Bully Project, http://www.thebullyproject.com/

• Eyes on Bullying, http://www.eyesonbullying.org/

• It’s My Life, http://pbskids.org/itsmylife/friends/bullies/

• Kids Against Bullying, http://www.pacerkidsagainstbullying.org/kab/

• National Bullying Prevention Center, http://www.pacer.org/bullying/

• National Crime Prevention Council, http://www.ncpc.org/topics/bullying

• No Bully, http://www.nobully.org/

• stopbullying.gov, http://www.stopbullying.gov/index.html

• Stop Bullying Now, http://stopbullyingnow.com/

• Stomp Out Bullying™, http://www.stompoutbullying.org/

• Stop Cyberbullying, http://stopcyberbullying.org/what_is_cyberbullying_exactly.html

• Teens Against Bullying, http://www.pacerteensagainstbullying.org/tab/

• Violence Prevention Works! http://www.violencepreventionworks.org/public/bullying.page

Gangs
• Bureau of Justice Assistance, https://www.bja.gov/evaluation/program-crime-prevention/gangs2.htm

• Centers for Disease Control and Prevention, http://www.cdc.gov/ViolencePrevention/ youthviolence/preventgangmembership/

index.html

• Find Youth Info, http://www.findyouthinfo.gov/youth-topics/preventing-gang-involvement

• National Gang Center, http://www.nationalgangcenter.gov/

• National Institute of Justice, http://www.nij.gov/topics/crime/gangs/Pages/anti-gang-strategies.aspx

• National League of Cities, http://www.nlc.org/find-city-solutions/institute-for-youth-education-and-families/violence-prevention

• OJJDP, http://www.ojjdp.gov/

• STRYVE, http://vetoviolence.cdc.gov/apps/stryve/
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